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NOTES ON SPECIFIC ACTIVITIES

Text extracts used in the activity ‘Grouping and categorising’ (pages 10-13)

TEXT

1. Female Police O�  cer’s Working Story 6. Jeanette Winterson’s Why Be Happy 

When You Could Be Normal?

2. Samuel Pepys’ diary 7. Jacob Sam-La Rose’s ‘After 

Lazerdrome, McDonalds, Peckham Rye’

3. George Saunders’ Graduation Speech 8. Captain Scott’s diary

4. Julia Gilliard’s speech to the 

Australian parliament

9. Tennessee Williams’ A 

Streetcar Named Desire

5. Charlotte Brontë’s Jane Eyre 10. Jamie Oliver

Text extracts used in the activity ‘Spoken and written – key 
di� erences’ (pages 27-29)

TEXT

1. Alistair Cooke’s obituary of 

Marilyn Monroe 

5. Isabella Lucy Bird’s letter to her sister

2. Female Police O�  cer’s Working Story 6. A speech by Chief Joseph

3. Jonathan Swift’s A Modest Proposal 7. Russell Brand’s evidence to a House 

of Commons Select Committee

4. George Saunders’ Graduation Speech 8. A Horrible Histories script for CBCC

Text extracts used in the activity ‘Texts over time’ (pages 45-47)

 TEXT IN DATE ORDER

1.  Isabella Lucy Bird’s letter to her sister 3

2. Jonathan Swift’s A Modest Proposal 2

3. Edward Thomas’s letter to his wife 4

4. Libby Page: ‘Graduating is scary, but you’ve got to take 

control.’ 10 June 2013, ‘Comment is Free’, Guardian website 

5

5. Gwynyth Paltrow and Chris Martin on Paltrow’s Goop 

website, March 2014

6

6. Samuel Pepys’ diary 1

7. The Guardian: Live music review, 2018 7

Choosing a foil (p.53)
The clip of Mary Berry making holly leaves is available at http://www.bbc.co.uk/

programmes/p02dd1h3 (checked July 2018).
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What Does a Language and Literature Student Study? 
The simple answer is texts. All kinds of texts, spoken, written, literary, non-literary, 

formal, informal.

Whereas Literature students study only literary texts – poetry, drama, fi ction, literary 

non-fi ction – a Language and Literature student is interested in any kind of text, including 

literary texts but a lot more besides. It makes you a student of anything that’s spoken or 

written – an amazingly rich fi eld of study.

GROUPING AND CATEGORISING TEXTS

Here are some extracts from some of the texts that appear on the OCR (EMC) Language 

and Literature specifi cation. 

1. Try grouping and categorising them in as many di� erent ways as you can. For instance, 

one very obvious way of grouping them would be as literary texts versus non-literary 

texts. Look for less obvious categories as well.

2. Share the categories you came up with, across the class.

3. Did any of your categories cause you di�  culties in deciding where to place texts? If so, 

what do you think that reveals about texts and the boundaries between types of texts?

A list of the texts these extracts were taken from is included in the Teachers’ 

Notes on page 7. 

Do you have any new thoughts now that you know what the texts are?

1. 
INTRODUCING 
LANGUAGE & 
LITERATURE
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EXTRACT 1

My name is O�  cer Cabria Davis, I’m 31 years old and I am from Camden, New Jersey. This is the place that 

made me the person that I am. This is you know, like I said, where I came to school and you know, where I was 

raised, and where I had a lot of my experiences that shaped me into the adult that I am, so that’s why I wanted 

to come here and be a Police O�  cer.

EXTRACT 2

2nd (Lord’s Day) Some of our maids sitting up late last night to get things ready against our feast to-day, Jane 

called us up about three in the morning, to tell us of a great fi re they saw in the city. So I rose, and slipped on 

my night-gown, and went to her window; and thought it to be on the back side of Marke-Lane at the farthest; 

but being unused to such fi res as followed, I thought it far enough o� ; and so went to bed again, and to sleep. 

About seven rose again to dress myself, and there looked out at the window, and saw the fi re not so much as 

it was, and further o� . So to my closet to set things to rights, after yesterday’s cleaning. By and by Jane comes 

and tells me that she hears that above 300 houses have been burned down to-night by the fi re we saw, and 

that it is now burning down all Fish-Street by London Bridge. 

EXTRACT 3

So, the second million-dollar question: How might we DO this? How might we become more loving, more open, 

less selfi sh, more present, less delusional, etc., etc?

Well, yes, good question.

Unfortunately, I only have three minutes left.

So let me just say this. There are ways. You already know that because, in your life, there have been High 

Kindness periods and Low Kindness periods, and you know what inclined you toward the former and away 

from the latter. Education is good; immersing ourselves in a work of art: good; prayer is good; meditation’s 

good; a frank talk with a dear friend; establishing ourselves in some kind of spiritual tradition — recognizing 

that there have been countless really smart people before us who have asked these same questions and left 

behind answers for us.

EXTRACT 4

Thank you very much Deputy Speaker and I rise to oppose the motion moved by the Leader of the Opposition. 

And in so doing I say to the Leader of the Opposition I will not be lectured about sexism and misogyny 

by this man. I will not. And the Government will not be lectured about sexism and misogyny by this man. 

Not now, not ever.
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EXTRACT 5

I resisted all the way: a new thing for me, and a circumstance which greatly strengthened the bad opinion 

Bessie and Miss Abbot were disposed to entertain of me. The fact is, I was a trifl e beside myself; or rather out 

of myself, as the French would say: I was conscious that a moment’s mutiny had already rendered me liable to 

strange penalties, and, like any other rebel slave, I felt resolved, in my desperation, to go all lengths.

‘Hold her arms, Miss Abbot: she’s like a mad cat.’

‘For shame! for shame!’ cried the lady’s-maid. ‘What shocking conduct, Miss Eyre, to strike a young gentleman, 

your benefactress’s son! Your young master.’

‘Master! How is he my master? Am I a servant?’

‘No; you are less than a servant, for you do nothing for your keep. There, sit down, and think over 

your wickedness.’

They had got me by this time into the apartment indicated by Mrs. Reed, and had thrust me upon a stool: my 

impulse was to rise from it like a spring; their two pair of hands arrested me instantly.

‘If you don’t sit still, you must be tied down,’ said Bessie. ‘Miss Abbot, lend me your garters; she would break 

mine directly.’

EXTRACT 6

I am short, so I like the little guy/underdog stories, but they are not straightforwardly about one size versus 

another. Think about, say, Jack and the Beanstalk, which is basically a big ugly stupid giant, and a smart 

little Jack who is fast on his feet. OK, but the unstable element is the beanstalk, which starts as a bean and 

grows into a huge tree-like thing that Jack climbs to reach the castle. This bridge between two worlds is 

unpredictable and very surprising. And later, when the giant tries to climb after Jack, the beanstalk has to be 

chopped down pronto. This suggests to me that the pursuit of happiness, which we may as well call life, is full 

of surprising temporary elements - we get somewhere we couldn’t go otherwise and we profi t from the trip, 

but we can’t stay there, it isn’t our world, and we shouldn’t let that world come crashing down into the one 

we can inhabit.

EXTRACT 7

After Lazerdrome, McDonalds, Peckham Rye

where I say goodbye to south-east London for the next 3 years

a gaggle of us      still damp     spilling in from the night before

early fl ock for a Sunday     six or seven A.M.     sleepless

drowning in light and all this quiet      after all that sweat

and darkness     all that fl ighty noise
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EXTRACT 8

The seductive folds of the sleeping-bag.

The hiss of the primus and the fragrant steam of the cooker issuing 

from the tent ventilator.

The small green tent and the great white road.

The whine of a dog and the neigh of our steeds.

The driving cloud of powdered snow.

The crunch of footsteps which break the surface crust.

The wind blown furrows.

The blue arch beneath the smoky cloud.

EXTRACT 9

(Two men come around the corner, STANLEY KOWALSKI and MITCH. They are about twenty-eight or thirty 

years old, roughly dressed in blue denim work clothes. STANLEY carries his bowling jacket and a red-stained 

package from a butcher’s.)

STANLEY (to Mitch.): Well, what did he say?

MITCH: He said he’d give us even money.

STANLEY: Naw! We gotta have odds. (They stop at the foot of the steps.)

STANLEY (bellowing.): Hey there! Stella, Baby!

(Stella comes out on the fi rst-fl oor landing, a gentle young woman, about twenty-fi ve, and of a background 

obviously quite di� erent from her husband’s.)

STELLA (mildly.): Don’t holler at me like that. Hi, Mitch.

STANLEY:  Catch!

STELLA:  What?

STANLEY:  Meat!

(He heaves the package at her. She cries out in protest but manages to catch it: then she laughs breathlessly. 

Her husband and his companion have already started back around the corner.)

EXTRACT 10

JAMIE: Oh God, this show it’s – it’s a bit mad really. It’s the fi rst time a show’s ever been done like this, so it’s 

kind of – it’s a bit of stress on me – but basically it’s kind of like a day in the life of Jamie Oliver – bit mad, bit 

spoofy, bit pantomimey, but at the end of the day there’s loads of really nice recipes, loads of enthusiasm. 
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REFLECTIONS ON THE TASK

You have probably categorised these texts in many di� erent ways. Here are some of the 

approaches you could have taken but you are likely to have thought of others yourselves.

Literary v. non-literary Poetry v. prose v drama

Spoken v. written Informal v. formal

Digital v. non-digital Private v. public audience

Monologic v. dialogic (1 voice v. more than 1 voice) Planned v. unplanned

Functional purpose v. artistic purpose Modern v. old

In making these distinctions, you are beginning to think about texts as objects of linguistic 

and literary study. You are already thinking as a Language and Literature student. 

In also recognising how blurred some of the boundaries are in texts, you are beginning to 

understand the complexity of this kind of study. Texts aren’t always one thing or another: 

genres break rules or blend into each other; texts can have several di� erent purposes or 

functions; there can be shifts and developments within them, that make them one thing at fi rst, 

and something di� erent later, for instance, a personal diary extract that is later published.

The A Level course will be all about helping you to analyse and make subtle and sophisticated 

comments on how and why texts work in the ways that they do.

What Do Language & Literature Students Do with (or to) Texts?
Literature students read literary texts using literary concepts (e.g. imagery, rhythm, rhyme) 

and methods of analysis (e.g. close reading, exploring alternative interpretations).

Language students apply linguistic ideas (e.g. pragmatics, discourse, phonology) and 

approaches to texts (e.g. conversation analysis, discourse analysis).

Language and Literature students use both, making judgements about which ideas and 

methods are most useful, given the text being studied and the nature of the question. 

During the course, you will develop your understanding of what these ideas and methods 

are and learn how to make decisions about using them appropriately. 

Here’s a fi rst activity to get the ball rolling.

1. Look at the 10 text extracts you’ve already considered (pages 11-13). Decide which you 

think you would defi nitely want to analyse using literary techniques, which you would 

analyse using linguistic techniques and which might benefi t from a mixture of the two. 

Justify your decisions to others in a small group, or as a whole class. 
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2. In pairs or threes, choose one text to explore in closer detail.

• If you decided your extract needed a literary focus, what would 

that be? What are the interesting things worth commenting on? If 

you thought a language, or a mixed approach, was more fruitful, 

what would you want to say about it?

• Share your analysis of your extract with the rest of the class. 

Talk about the di� erent aspects of the texts that groups 

chose to focus on.

3. What follows on page 16 are commentaries on two of the extracts.

• Talk about the kinds of things that are discussed and how 

far they match your own discussions. Discuss whether each 

commentary is using literary or linguistic methods and ideas, or a 

mixture of the two.

• If there are di� erences between the approaches taken in the 

commentaries, what are they? Here are a few possible issues you 

might consider. Talk about which ones seem to apply more to one 

commentary than the other and which apply equally to both. Use 

them to explore any subtle di� erences.

 — More precise analysis of language e� ects.

 — More use of linguistic terms.

 — More use of literary terms.

 — Gives a sense of the immediate context of the text – its 

audience, purpose, genre or mode of delivery.

 — Shows how choices of language impact on meaning.

 — Explores non-verbal as well as verbal language (e.g. 

movement, facial expression, gesture, positioning and so on).
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COMMENTARY ON THE TEXTS

TEXT 1

JAMIE: Oh God, this show it’s – it’s a bit mad really. It’s the fi rst time a show’s ever been done like this, so it’s 

kind of – it’s a bit of stress on me – but basically it’s kind of like a day in the life of Jamie Oliver – bit mad, bit 

spoofy, bit pantomimey, but at the end of the day there’s loads of really nice recipes, loads of enthusiasm.

COMMENTARY
This extract from a ‘to camera’ behind the scenes video of a Jamie Oliver cookery programme has all the 
features of spontaneous speech – lots of unfi nished or interrupted constructions (for instance, ‘it’s kind of – it’s 
a bit of stress on me’, repeated hedges (like ‘kind of like’) and a rambling structure as if it’s entirely unrehearsed. 
The informality is part of Jamie Oliver’s trademark style and it’s what audiences have come to expect. So his 
use of informal, colloquial lexis, as in ‘spoofy’ or ‘pantomimey’, where he actually invents new adjectives from 
the original nouns, or uses informal, vague words like ‘loads of’, is seen as part of the charm of it, rather than 
a shambolic, ine� ective use of language on screen. Had this been a newsreader speaking, there would have 
been hundreds of complaints! The informal address, to camera, has the e� ect of making the viewer Jamie’s 
confi dante, as if he’s talking to a friend, right from the start pulling us in with his exclamation ‘Oh God’ and his 
fronting of ‘this show it’s –’, signalling to us that he’s just your average man, chatting away happily to us. The 
informality and ‘cheeky chappie’ style of Jamie, demonstrated here, has radically changed the genre of cookery 
programmes, from a very obviously rehearsed and choreographed kitchen set-up, to something that seems 
much more relaxed and informal.

TEXT 2

After Lazerdrome, McDonalds, Peckham Rye

where I say goodbye to south-east London for the next 3 years

a gaggle of us      still damp spilling in from the night before

early fl ock for a Sunday     six or seven A.M.     sleepless

drowning in light and all this quiet     after all that sweat

and darkness     all that fl ighty noise

COMMENTARY
The title of this poem places it very clearly in a particular moment in time and a precise situation, with the 
setting of ‘McDonalds’ instantly signalling its contemporary, urban context. The fi rst line follows straight on from 
the title, with the reader having to make the connection that it’s McDonalds ‘where’ the narrator bids farewell 
to his roots. While the fi rst line is quite conversational in tone, from the second line on there are all kinds of 
linguistic devices and playful techniques that could be said to suggest the disorientation of the early hours 
after a night of clubbing. The long spaces between phrases ‘still damp’ or ‘six or seven A.M.’ are deviations from 
the written norm and maybe suggest that slow-thinking, vagueness of drifting around, tired from lack of sleep. 
The opening of the poem is structured around oppositions. Noise is contrasted with sound, light with darkness, 
morning with night. There is an understated use of fi gurative language, linking ‘gaggle’ and ‘fl ock’ – the crowd 
are like birds gathered together. This lexical group is sustained by the use of the word ‘fl ighty’ to describe the 
noise of the club. Though its meaning is silly and not very serious, it has echoes of ‘fl ight’ that subtly link with 
the idea of a gaggle of geese but also, perhaps more importantly, with the underlying idea of the poet’s ‘fl ight’ 
or departure from his familiar world.
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Ways of Analysing Texts – the Literary and the Linguistic
During your A Level course, you will be introduced to a number of broad ways of 

approaching texts, drawn from the disciplines of literary and linguistic study.

Here are some of the approaches you will be taught about.

WAYS OF ANALYSING TEXTS – LITERARY AND LINGUISTIC

Narratology – the study of narrative technique, such as narrative voice and 

point of view, the use of time, narrative structure, the use of dialogue, frame 

narratives and so on.

Rhetoric – the study of the art of discourse: how people use language most 

e� ectively to persuade and motivate others.

Dramatic technique and stagecraft – the study of drama texts as theatre, exploring 

the ways that plays are designed to be performed, for instance the use of stage 

directions, dialogue, action, climaxes, confl ict and contrasts.

Conversation analysis – analysing the features of spoken conversation and the 

way it works, not just the words spoken but every aspect of how it works (power 

relationships in conversation, who speaks most, interruptions, the sub-text of what’s 

actually said, politeness and impoliteness and so on).

Stylistics – applying systematic linguistic analysis to literary and other texts, by 

closely analysing the grammar, the lexical choices, the sound patterns, the structural 

organisation, the repetitions and deviations from expected linguistic choices in other 

contexts, and using these to analyse or interpret texts.

As you work through the chapters on poetry, drama and narrative you will learn more 

about the discipline of stylistics and the insights it can give you into literary texts.

Close reading – usually a phrase associated more with literary analysis, involving 

reading in a detailed and refl ective way to develop an interpretation. In practice, close 

reading often brings in elements of many of the above approaches. Some literary 

critics, for instance, take a highly linguistic (or stylistic approach) in their close reading. 

Others are more focused on literary techniques.

• Look again at the short extracts you have already explored in this chapter. For each 

approach listed above, choose one text that you think would lend itself particularly well 

to that way of analysing texts.
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A FIRST TASTE OF STYLISTICS

The following activity gives you just a taste of stylistics and what it can o� er. It focuses on 

particular word classes in a short extract (163 words in total) from the opening of Arundhati 

Roy’s The God of Small Things, a set text for Component 2 of the AS specifi cation and 

Component 3 of the A Level.

1. Read the extract and look closely at the table of verbs and noun/noun phrases.

May in Ayemenem is a hot, brooding month. The days are long and humid. The river shrinks and black crows 

gorge on bright mangoes in still, dustgreen trees. Red bananas ripen. Jackfruits burst. Dissolute bluebottles hum 

vacuously in the fruity air. Then they stun themselves against clear windowpanes and die, fatly ba�  ed in the sun.

The nights are clear but su� used with sloth and sullen expectation.

But by early June the south-west monsoon breaks and there are three months of wind and water with short spells 

of sharp, glittering sunshine that thrilled children snatch to play with. The countryside turns an immodest green. 

Boundaries blur as tapioca fences take root and bloom. Brick walls turn mossgreen. Pepper vines snake up electric 

poles. Wild creepers burst through laterite banks and spill across the fl ooded roads. Boats ply in the bazaars. And 

small fi sh appear in the puddles that fi ll the PWD potholes on the highways.

It was raining when Rahel came back to Ayemenem. 

VERBS (31 WORDS) NOUNS AND NOUN PHRASES (85 WORDS)

is May

are Ayemenem

shrinks a hot, brooding month

gorge The days

ripen The river

hum black crows

stun bright mangoes

die still dustgreen trees

(are) ba�  ed Red bananas

are Jackfruits

(are) su� used Dissolute bluebottles

breaks clear window panes
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VERBS (31 WORDS) NOUNS AND NOUN PHRASES (85 WORDS)

are the sun

snatch The nights

play sloth and sullen expectation

turns the south-west monsoon

blur three months of wind and water

take root Short spells of sharp, glittering sunshine

bloom thrilled children

snake up The countryside

burst an immodest green

spill Boundaries

ply tapioca fences

appear Brick walls

fi ll Pepper vines

was raining electric poles

came back Wild creepers

laterite banks

the fl ooded roads

Boats

the bazaars

small fi sh

the puddles

the PWD potholes

the highways

Rahel

Ayemenem
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Here are eight factual observations about the data collected. 

2. Which two or three do you think could be used to make the most interesting analysis or 

interpretation of the text? 

3. What is the analysis or interpretation that you would make from the factual observations 

you’ve chosen? What does this information lead you to think about the text, or about the 

impact of the language choices on the reader?

1. Most of the verbs are in the present tense.

2. There is a shift from present tense verbs to past tense at the very end.

3. Most of the verbs are verbs of action, not stative verbs, such as ‘is’ or ‘are’.

4. Many of the verbs express natural growth, fecundity, ripeness and are from the lexical fi eld 
of plant growth.

5. There is a large number of noun phrases (phrases with nouns as the head word) rather than nouns.

6. Many of the noun phrases are pre-modifi ed (rather than post-modifi ed) by adjectives. (Pre-modifi ed 
means the adjective or other modifying word comes before the noun.)

7. A large number of the nouns or noun phrases seem to start the sentence and this forms a 
repeated pattern.

8. There is a distinctive use of some sound groups in the noun phrases in particular – the use of plosives 
(specially ‘b’ and ‘p’) and the ‘s’ and ‘sh’ sounds.

4. Now read this commentary on one of the factual observations above. If you focused on 

the same thing, does it coincide with your analysis, or is it di� erent? If you focused on a 

di� erent factual observation, think about your own analysis and whether seeing this one 

might make you develop your own more fully.

DEVELOPING POINT 6

The abundance of pre-modifi ed noun phrases (sometimes modifi ed by two adjectives, as in ‘hot, brooding 
month’, ‘still dustgreen trees’ or ‘sharp, glittering sunshine’), creates a sense of lushness and over-abundance, 
with the writer piling on the detail of the landscape and weather. The modifi ers, such as ‘Brooding’, ‘dissolute’ 
and ‘sullen’, ‘immodest’ and ‘wild’ could be seen to be giving the landscape human qualities. The contrast 
between May and June is signalled in shifts in the use of modifi ers for colour, from ‘dustgreen’ to ‘immodest 
green’ and ‘mossgreen’, showing the dramatic e� ect of the rain on the landscape.
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Reading as a Writer, Writing as a Reader
One key aspect of the OCR (EMC) specifi cation is the idea that writing and reading inform 

each other. If you experiment with writing yourself, you can discover more about how 

writers make choices. Equally, if you read a lot, and think about how writers make choices, 

this will be enormously helpful in the development of your own writing. 

In this specifi cation, you are examined on both reading and writing, with a recognition 

of the relationship between the two. That’s why, in the AS, the fi rst component involves 

reading non-fi ction and writing non-fi ction. In the A Level, one whole component, on 

narrative, is called ‘Reading as a Writer, Writing as a Reader’. And in the non-examined unit 

for A Level, you read a non-fi ction text (alongside a text of your choice), and also write a 

piece of non-fi ction yourself.

It’s helpful to do little experiments in writing along the way as you’re reading any of 

the texts you’re studying, whether set texts or short text extracts to develop your 

analytical skills.

A WRITING EXPERIMENT

1. Re-read the opening of The God of Small Things.

2. Look back at the list of eight factual observations about the use of language in the 

opening, on page 20.

3. Drawing on as many of these as you can, try writing a short paragraph about your home 

town or village, in the style of this opening. See how much you can mimic the style of 

Arundhati Roy in your own writing. Don’t worry about how ‘good’ your writing is! It’s the 

process of thinking hard to try to capture the style that is important.

4. Share your experiments and talk about which aspects worked particularly well and 

which would need to be changed to make it more like her style. Discuss what you have 

discovered about Roy’s writing by doing this writing exercise.

21LANGUAGE AND LITERATURE 

INTRODUCING LANGUAGE & LITERATURE



 

22 LANGUAGE AND LITERATURE 

THE OCR (EMC) ANTHOLOGY



STUDYING 
NARRATIVE 

TEXTS

2. 
THE OCR (EMC) 

ANTHOLOGY

23LANGUAGE AND LITERATURE 

THE OCR (EMC) ANTHOLOGY



An Introduction to Component 1 (AS and A Level)

INTRODUCING THE ANTHOLOGY

The anthology is a collection of varied non-fi ction texts, from the 17th century up to the 

present day. It includes spoken and written texts, all of which have had a public audience 

either in print, online or as a public speech event (included as transcripts). The texts have 

been chosen because they show a wide range of di� erent uses of language, that will 

allow you to fi nd out about key aspects of how non-fi ction texts work, with di� erent:

• genres

• modes

• audiences

• purposes

• linguistic strategies and features (phonological, graphological, 

lexical, grammatical, pragmatic and discourse features)

• contexts of production and reception.

A note about transcripts in the anthology

The transcripts of spoken texts have been written without trying to capture in conventional 

transcription marking such sound elements as pauses, overlaps, pitch changes and non-

fl uency features such as ‘ums’ and ‘ers’. The reason for this is that often these are di�  cult 

to do accurately and at A Level these can make the reading of the text a challenge and 

can encourage you to spend too much time focusing on features that are typical of all 

unscripted speech and not especially signifi cant in relation to the texts under discussion.

2.
THE OCR 

(EMC) 
ANTHOLOGY
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WHAT WILL THE ASSESSMENT INVOLVE?

If you are doing AS you will be expected to compare two anthology texts, or extracts from 

texts, to show your ability to analyse and compare the texts on the basis of the knowledge 

you have developed about how non-fi ction texts work linguistically.

If you are doing A Level, your understanding of how non-fi ction and spoken texts work 

linguistically will be tested di� erently, with the expectation that you can compare a text, or 

extract from a text from the anthology with a short text that you’ve never seen before. The 

unseen text could be any non-fi ction or spoken text, including transcripts of spontaneous 

speech for a public audience.

In both exams, key elements of assessment will be:

• how well you can select signifi cant aspects of the texts to write 

about, rather than just writing down everything that you notice

• how well you use your observations to analyse the e� ects

• how well you can draw on the context of the text, its likely 

audience and purpose, in order to analyse it e� ectively

• how well you use comparison of two texts to highlight what is 

distinctive about each

• how good your judgements are about which bits of linguistic 

knowledge and which approaches are most appropriate for the 

texts you’re writing about and the analysis you want to undertake.

Key words here are: select, analyse, signifi cant, comparison, judgement, appropriate, 

linguistic knowledge, context. 

1. Using all of the words in bold above, write your own sentence (or two), explaining to 

yourself, in your own way, the assessment for Component 1 and how it works. 

Here’s one version of this. 

2. How far does it match your own?

COMMENTARY

The component is all about teaching you how to make use of linguistic knowledge e� ectively, by judging and 
selecting what is most appropriate and signifi cant to help you do a comparative analysis of non-fi ction and 
spoken texts, recognising the context in which the text was produced and received. 
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Texts – Audiences, Purposes and Contexts 
When looking at any text, it’s worth considering the wider context in which it was written, 

before focusing closely on the detail. You will be able to analyse the detail better, 

by understanding:

• what the text is

• what its purposes are

• what its intended audience is

• what genre or type of text it is

• where and when it might have been written. 

This need not be a laborious process. Nor need you write about every single aspect of 

this in an essay, though some things might be important enough to talk about. But as a 

way into thinking about a text fi rst of all, it’s a good place to start.

QUICK 5 MINUTE OVERVIEWS 

• Work in pairs or threes, with each group focusing on a di� erent text from the anthology. 

For the text you have been given, spend no more than fi ve minutes exploring the 

prompts above. Then give a one-minute overview to the whole class. In your overview, 

identify which you think are the one or two most interesting issues in relation to the text 

you’ve been allocated. For instance, you might feel that there are particularly interesting 

issues in the way it plays with genre and generic conventions. Or you might feel that the 

way it veers between a private or public audience is what makes it specially interesting.

Here’s an example to give you a sense of what you might notice.

COMMENTARY

Soph Talks Science 

The ‘About’ page of a blog – the landing page, where you go fi rst to fi nd out about it.

Gives a really good sense of what to expect from the blog, both its content and style – about science but very 
unthreatening in its whole tone and approach.

She tells you a lot about herself and her personal life – not just science.

Clearly designed for everyone, not just scientists. 

Deliberately challenging expectations about a science blog – chatty, draws the audience in with a very 
welcoming kind of address, as if she’s talking to a friend.

Very informal – lots of exclamations and capital letters.
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Spoken and Written – Key Di� erences
Speech and writing are very di� erent – they have di� erent rules and conventions, 

di� erent modes of delivery, di� erent genres, di� erent audiences and sometimes di� erent 

purposes. But sometimes these di� erences can be either overstated or over-simplifi ed – 

there are more similarities than people often realise.

1. Read these statements about speech and writing and decide which you agree with, 

which you disagree with and which you’re unsure about. Discuss these as a class. 

• Speech and writing are equally valuable and important.

• Speech has its own rules and its own grammar – it’s not just a complete free-for-all with no structure.

• You can judge the e� ectiveness of spoken texts, just as you can written texts.

• Speech and writing are two quite separate and distinct ways of communicating, with no 
connections or overlaps.

• Writing has changed much less over time than speech.

• One of the most important di� erences between speech and writing is that speech isn’t 
planned in advance.

• One of the most important di� erences between speech and writing is that speech has an immediate 
audience whereas written texts are often read at a distance and after a period of time has elapsed.

• Speech is an interactive conversational medium, involving exchanges between people, whereas writing is 
a solitary act.

• The biggest di� erences between speech and writing are to do with the ums and ers, hesitations, 
backtracking and other non-fl uency features in speech.

• Writing is highly crafted and can be artistically shaped, whereas speech is more ordinary and everyday.

2. Now look at the short extracts from texts in the anthology on pages 28-29. 

• First decide which are speech texts and which are written texts.

• Look back at the statements above and see whether you want to 

modify your decisions in any way, or adapt any of the statements.

A list of the texts these extracts were taken from is included in the Teachers' Notes on page 7. 

• Talk about your decisions in the light of the knowledge of where they are from. 
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During the course

3. Come back to the statements on page 27 during your study of the anthology to see 

whether your views remain the same, or become more complicated or subtle. Think 

afresh about which statements are most signifi cant. Reframe them, if you need to, or 

add any new ones of your own.

EXTRACT 1

Marilyn Monroe was found dead in bed this morning in her home in Hollywood, only a physical mile or two but 

a social universe distant from the place where she was born thirty-six years ago as Norma Jean Baker. She 

died with a row of medicines and an empty bottle of barbiturates at her elbow.

EXTRACT 2

If you haven’t been in this profession, if you haven’t experienced a situation where you have to make a split 

second decision about what you’re going to do – this person has a gun, this person has a knife and they’re 

coming towards you, you have to think ‘quick, what am I going to do?’ And people don’t understand that. 

People don’t understand the toll that it takes on you emotionally because you have to make this decision that’s 

going to impact not only you but if there’s somebody else standing there with you, that’s going to impact them 

as well because they see that. 

EXTRACT 3

I think it is agreed by all parties, that this prodigious number of children in the arms, or on the backs, or at the 

heels of their mothers, and frequently of their fathers, is in the present deplorable state of the kingdom, a very 

great additional grievance; and therefore whoever could fi nd out a fair, cheap and easy method of making 

these children sound and useful members of the common-wealth, would deserve so well of the publick, as to 

have his statue set up for a preserver of the nation.

EXTRACT 4

Now, one useful thing you can do with an old person, in addition to borrowing money from them, or asking 

them to do one of their old-time ‘dances,’ so you can watch, while laughing, is ask: ‘Looking back, what do you 

regret?’ And they’ll tell you. Sometimes, as you know, they’ll tell you even if you haven’t asked. Sometimes, 

even when you’ve specifi cally requested they not tell you, they’ll tell you.
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EXTRACT 5

A story was current of a man having ridden through Truckee two evenings before with a chopped-up human 

body in a sack behind the saddle, and hosts of stories of ru�  anism are located there, rightly or wrongly. This 

man said, ‘There’s a bad breed of ru�  ans, but the ugliest among them all won’t touch you. There’s nothing 

Western folk admire so much as pluck in a woman.’ I had to get on a barrel before I could reach the stirrup, and 

when I was mounted my feet only came half-way down the horse’s sides. I felt like a fl y on him.

EXTRACT 6

I only ask of the Government to be treated as all other men are treated. If I cannot go to my own home, let me 

have a home in a country where my people will not die so fast. I would like to go to Bitter Root Valley. There 

my people would be happy; where they are now they are dying. Three have died since I left my camp to come 

to Washington. 

 When I think of our condition, my heart is heavy. I see men of my own race treated as outlaws and driven from 

country to country, or shot down like animals.

EXTRACT 7

Q243 CHAIR: Thank you. Mr Somers, we will have specifi c questions for you, but if you want to chip 

in—if I may put it like that—at any stage, please feel free to do so. Is there anything you 

want to add to what you have heard so far?

CHIP SOMERS: I think he is doing splendidly.

RUSSELL BRAND: Thanks, Chip. Chip runs the treatment centre where I got clean so –

CHAIR: Yes, we are coming on to him in a minute, Mr Brand.

RUSSELL BRAND: He is already the puppeteer behind each and every articulation.

EXTRACT 8

NEWS ANCHOR: Hello and welcome to the news at when. When? Prehistoric time, when caveman slowly 

evolved into modern man, very slowly and in many di� erent stages. Here to guide you 

through them is Bob Hale, with the Stone Age report. Bob. 

BOB HALE: Thanks Anne. Well, as you can see it’s about 750, 000 years ago. That, believe it or not, 

is Britain and here comes the Stone Age. And there go the stones.
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Key Aspects of Language – Di� erent Levels of Analysis
Whatever approaches you take to a text, there are fi ve fundamental aspects of language 

that you will be expected to pay attention to. These are outlined below.

FIVE FUNDAMENTAL ASPECTS OF LANGUAGE

1. Phonology – the way sounds are used in words and longer 

stretches of language, both spoken and written.

2. Lexis and semantics – words, the fi elds they come from, the 

impact and reasons for their choice and the subtleties of their 

meanings and connotations.

3. Grammar – the structure of the language, including syntax (the 

way sentences or utterances are structured) and morphology 

(the way individual words are structured and undergo change, 

for instance by the addition of su�  xes or prefi xes, or according 

to alteration in their function in a sentence).

4. Pragmatics – the way language is understood in its context; 

how meaning relies on manner, time, place and other aspects of 

context rather than just residing in the words uttered or written.

5. Discourse – a unit of language longer than a single sentence, 

in other words stretches of text or whole texts. More broadly, 

discourse can also be used to mean the use of language 

in particular social contexts, e.g. the discourse of the law, 

academia or other communities who share language practices.

On page 31 is a short non-fi ction text used by the train operating company First Capital 

Connect to promote good behaviour on their trains. It is followed on page 32 by a set of 

statements about aspects of the language of that text. 

• Decide which of these fi ve aspects of language each of the statements is about. They 

are repeated below the statements as a reminder.
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COMMENTING ON ASPECTS OF LANGUAGE

1. There is a juxtaposition between modern, colloquial, twenty-fi rst century words and words and phrases 
from a very di� erent era.

2. The use of complex, multi-clause sentences is unexpected in a contemporary instructional/promotional 
text, where readers’ attention span is usually thought to be very limited and simple and minor sentences 
are more the norm.

3. People expect adverts asking them not to behave in anti-social ways to be dull. This text depends on 
the reader understanding that the voice of the text is a deliberately constructed, old-fashioned persona 
from times gone by. The message only works if one recognises the humour behind this – that the train 
company has deliberately created a fogeyish character struggling to get to grips with modern life.

4. The use of minor sentences (without a verb), such as in the penultimate paragraph, and in the sentence 
‘Truly remarkable!’, gives a fl avour of a spoken voice.

5. ‘Ticketyboo’ is a silly-sounding word, conjuring up a past era. Its use so early in the text signals very early 
on a humorous element to the text. There’s also an obvious echo of the word ‘ticket’, a play on the idea 
that this is a text about rail travel.

6. This is a highly unusual example of its genre, using much more written text than is commonly the case 
in public service messages. Its use of a fi rst-person narrator (‘I’) is equally unusual, where one would 
normally expect a much more neutral form of address, with a more corporate, anonymous voice.

7. The balancing of the clauses in the fi nal sentence relies for its e� ect partly on the playfulness of the 
sound e� ects around the words ‘meeting’, ‘make’ and ‘maker’. 

8. The use of the terms ‘applicating machine’, ‘intelligent mobile device’ or ‘smart telephone’ requires the 
reader to recognise that there is a reversal of the modern trend of shortening words or coming up with 
snappy versions (‘app’ and ‘smartphone’). The humour lies in the fact that these longer versions never 
existed. The reader can laugh because of this contextual knowledge. Without it, there is no joke.

Five Fundamental Aspects of Language

1. Phonology

2. Lexis and Semantics

3. Grammar

4. Pragmatics

5. Discourse
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Key Aspects of Language – Deciding What Is Most Signifi cant
Here is the opening of a speech made by the comedian, writer and musician Tim Minchin, 

addressing a graduation ceremony at the University of Western Australia in 2013.

1. Read the speech and talk about your fi rst impressions. If possible, watch the speech 

opening online – fi nd it by searching ‘Tim Minchin graduation speech’.

TIM MINCHIN – OCCASIONAL ADDRESS TO A GRADUATION CEREMONY AT THE

UNIVERSITY OF WESTERN AUSTRALIA 2013

In darker days, I did a corporate gig at a conference for this big company 

who made and sold accounting software. In a bid, I presume, to inspire 

their salespeople to greater heights, they’d forked out 12 grand for 

an Inspirational Speaker who was this extreme sports dude who had 

had a couple of his limbs frozen o�  when he got stuck on a ledge on 

some mountain. It was weird. Software salespeople need to hear from 

someone who has had a long, successful and happy career in software 

sales, not from an overly optimistic, ex-mountaineer. Some poor guy 

who arrived in the morning hoping to learn about better sales technique 

ended up going home worried about the blood fl ow to his extremities. 

It’s not inspirational – it’s confusing.

And if the mountain was meant to be a symbol of life’s challenges, and 

the loss of limbs a metaphor for sacrifi ce, the software guy’s not going 

to get it, is he? Cos he didn’t do an arts degree, did he? He should have. 

Arts degrees are awesome. And they help you fi nd meaning where 

there is none. And let me assure you, there is none. Don’t go looking 

for it. Searching for meaning is like searching for a rhyme scheme in a 

cookbook: you won’t fi nd it and you’ll bugger up your sou�  é.

Point being, I’m not an inspirational speaker. I’ve never lost a limb on a 

mountainside, metaphorically or otherwise. And I’m certainly not here 

to give career advice, cos… well I’ve never really had what most would 

call a proper job.

However, I have had large groups of people listening to what I say 

for quite a few years now, and it’s given me an infl ated sense of self-

importance. So I will now – at the ripe old age of 38 – bestow upon you 

nine life lessons. To echo, of course, the nine lessons and carols of the 

traditional Christmas service. Which are also a bit obscure.

You might fi nd some of this stu�  inspiring, you will fi nd some of it boring, 

and you will defi nitely forget all of it within a week. And be warned, there 

will be lots of hokey similes, and obscure aphorisms which start well but 

end up not making sense.

So listen up, or you’ll get lost, like a blind man clapping in a pharmacy 

trying to echo-locate the contact lens fl uid.
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2. Look at the list of linguistic features below. They draw on a range of key aspects of 

language. They are all found in the text but some could be seen as more signifi cant 

than others. Which six or seven would you select as being the most signifi cant and 

worthy of comment, and why?

3. Argue for your viewpoint as a class.

LINGUISTIC FEATURES

• Mix of formal and informal, colloquial lexis.

• Second-person address (addressing the reader or audience as ‘you’).

• Generalised rather than specifi c lexis (e.g. ‘stu� ’, ‘thingie’) or placeholder names. 
Placeholder names are used in place of the more specifi c names of objects 
or people, where the name is either unknown, forgotten or irrelevant (e.g. 
‘whatshisname’, ‘hey mister’).

• Use of fi gurative language (language not used in a literal way, for instance 
metaphor, simile, personifi cation, symbolism, metonymy).

• Rhetorical questions.

• Ellipsis (missing out a word or part of a sentence).

• Use of coordinating conjunction ‘and’.

• Speech-like use of demonstrative pronouns (‘this’, ‘that’, ‘these’, ‘those’).

• Refl ecting on the nature of what he’s chosen to say and how he says it.

• Paralinguistic features (non verbal clues such as voice, body language, gestures, 
facial expressions).

• Narrative structure to the introduction to the talk.

• Listing in threes.

• Imperatives (commands).

• Question tags (short questions at the end of statements).

• Simple sentences. 
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WRITING IN THE STYLE OF...

1. Do one of the following short writing experiments, trying to imitate the style of Tim 

Minchin to see if you can make your writing style as close to his as possible. Draw on 

the linguistic features you selected as most signifi cant in the previous activity, to help 

you imitate his style. And remember that this is a written text intended to be delivered 

as a spoken one.

• What Tim Minchin goes on to say next.

• Another speech opening by Tim Minchin, to a convention 

of mountaineers.

• A talk to a Year 11 assembly, in the style of Tim Minchin.

2. When you have had a go at it, share your writing with one or two other students and 

ask them to identify anything that worked well and anything that seemed a bit less 

convincingly ‘Tim Minchinesque’.

These activities will help you to prepare for AS Component 1 task B ‘Writing non-fi ction’ 

and ‘Original non-fi ction writing’ for the non-examined element of A Level Component 4. 

George Saunders’ Graduation Speech

One of the texts in the Anthology is another graduation speech by the writer George 

Saunders. You might like to read this text now and compare it with the opening to the 

speech by Tim Minchin. Which of the linguistic features on page 34 apply to Saunders’ 

speech? What can you pull out as being most similar about the two speeches, and most 

distinctive and di� erent?
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Spoken Texts – Conversation and Dialogue

WHY IS IT WORTH STUDYING CONVERSATION FOR THIS COMPONENT?

The anthology for this component contains a few texts that are varieties of spoken 

conversation, for public or broadcast audiences.

• Jeremy Paxman: Interview with Dizzee Rascal and Valerie 

Amos, Newsnight.

• Russell Brand: Evidence to a Parliamentary Select Committee.

There are also some written texts in the anthology that draw on conversational styles. 

Understanding how these texts work requires an understanding of how they are similar 

to, or di� erent from everyday conversation. In the A Level examination, the unseen 

text chosen for comparison could be a piece of spontaneous conversation for a public 

audience, such as an interview or chat show conversation, to provide an interesting 

contrast with the anthology text. 

If you are studying Language and Literature for A Level, conversation analysis also 

provides a really good set of tools for exploring drama texts in Component 2.

So it is important to understand everyday conversation, to be able to use this knowledge 

and apply it to whatever texts you encounter.

CONVERSATION ANALYSIS 

Conversation, in whatever contexts, has its own unique rules and conventions.

Conversational texts can be analysed to look for the way these rules and unique features 

work, in order to look at such issues as:

• the power relationships between speakers

• what speakers want to achieve, what they want from each other 

and how they go about getting that

• the ways in which politeness and impoliteness are conveyed 

in conversation

• the implied meanings as opposed to what’s actually said and 

the way speakers assume knowledge from wider contextual 

information (pragmatics)

• the way conversation can play a wide range of di� erent 

functions, from performative functions (to get things done), to 

playful functions (having fun), to interpersonal talk (chatting, 

gossiping) and so on.
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Conversation analysis provides a set of tools for analysing the way a conversation works, 

including aspects such as power relationships and pragmatics.

Some of the things that conversation analysis considers are listed in the table below.

CONVERSATION ANALYSIS

• Who holds the fl oor (i.e. who talks most).

• Who sets or changes the agenda (i.e. decides what the subject of discussion is, 
or changes it).

• Who interrupts or overlaps with the other speaker(s) (i.e. speaks over them).

• Who hesitates.

• How much backchannelling there is and by whom (i.e. commenting on what’s 
being said and the way it’s being said).

• How participants address each other.

• How they show politeness or impoliteness towards each other.

• How body language, gestures and facial expression contribute to the interaction in 
the exchange between people.

• What’s stated and what’s implied, and how that is received.

• Use of declaratives (statements), interrogatives (questions), exclamatives 
(exclamations), imperatives (commands) and what that reveals.

• Use of, or failure to use, expected conversational patterns (such as adjacency pairs 
of question/answer or greeting/greeting).
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USING CONVERSATION ANALYSIS TO EXPLORE SPOKEN CONVERSATION

Here is a short extract from a conversation between a manager and a trainee at 

Sainsbury’s, recorded for the documentary I’m Running Sainsbury’s about life in 

Sainsbury’s stores. It was clearly recorded with TV cameras and a fi lm crew watching, so 

may not be as ‘spontaneous’ as everyday conversations but nevertheless it is a stretch of 

conversation in an everyday context. 

I’M RUNNING SAINSBURY’S: ‘STORE STANDARDS’ (TRANSCRIPT)

T has been told that he’s been put on a fast track course to train him to manage a store. It was a surprise to 

him. M is the manager of the new store where he’ll be training.

M: You’re playing at the top of the Premiership I 

suppose if you want to make a football analogy 

and that’s what we are y’know we are. The 

Manchester United. Even though I support 

Liverpool we are the Manchester United (laughs) 

 There’s 98 thousand square feet. 65 thousand 

customers a week. It’s a bit like emptying a 

football ground at the weekend straight into the 

store. 800 colleagues.

T: I’ve only got 16 so it’s gonna be a bit 

di� erent and obviously.

M: On top of that you’ve obviously got a great sales 

number. Fantastic looking store. I mean who 

wouldn’t wanna work here.

M: What’s your thoughts compared to where 

where you come from?

T: The fi rst thing that hits me is how big it is. It’s 

not just a step up. I feel like Dorothy. I’ve just 

landed in Oz (laughs).

M: (laughs)

T: There’s no grasping how big this place is and how small my place is. It’s a big big 

di� erence big big change but … I’m sure it’ll be fi ne. I’m sure we’ll handle it (laughs). Got no 

choice now (laughs).

M: What I’m probably gonna be looking for I suppose in the next couple of weeks is gonna be 

things like passion, commitment, self drive and self motivation is is very very key and if you 

get all of that right then really what you become is a bit of a role model. So you’re a role 

model for the colleagues and you’re a role model for the managers really and and that’s what 

we’re looking for.
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1. Use the conversation analysis list on page 37 to explore the following issues:

• Who is more in control and how can you tell?

• What’s going on in terms of the relationship – how formal or 

informal is it – and how can you tell?

• What is the purpose of the conversation? Is it simply friendly 

chat, or are there other underlying purposes and intentions? 

How can you tell?

• What are the pragmatics of the conversation – is there anything 

that’s implied and understood in context, that isn’t explicitly stated?

2. Look at either of these texts involving conversation in the anthology:

 — Jeremy Paxman: Interview with Dizzee Rascal and Valerie 

Amos, Newsnight.

 — Russell Brand: Evidence to a Parliamentary Select Committee.

3. For the conversation you are looking at, skim through the list of conversation analysis 

suggestions and choose any that you think seem most interesting to comment on in 

relation to the conversation you are discussing. Share your choices and your analysis 

with others in your class. 

4. Compare what you observe about the conversation in the anthology text you looked at, 

with what you observed in the Sainsbury’s ‘fl y-on-the-wall documentary’ conversation. 

• What’s di� erent about the context for the conversation? 

• What can you tell about the power relationships?

• What di� erence does it make to have an explicit audience for the 

conversation, rather than it just being a private conversation?
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IS CONVERSATION ANALYSIS USEFUL FOR OTHER TEXTS?

Conversation or not? Could you use conversation analysis to explore each of these other 

texts in the anthology, even though they are not, in themselves conversations? 

 — Marjane Satrapi: Persepolis

 — NSPCC: Can You Help Me?

 — Soph Talks Science Blog

1. Look at each of these texts and talk about whether conversational features are used in 

them and, if so, in what ways.

2. What’s the e� ect of using conversational techniques in a written text?

3. Look back at the list of statements that opened this chapter, on page 27. Does reading 

these texts and exploring their conversational techniques make you want to re-think 

your views in any way?

As you go through the course, begin to collect short texts that might be interesting to 

analyse using conversation analysis.
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The Art of Rhetoric: Speeches, Lectures and Persuasive Texts
Speeches, lectures and promotional texts, such as adverts or leafl ets, can be analysed 

using the key aspects of language that are highlighted both in this book and in the AS and 

AL specifi cations:

• Phonology

• Lexis and semantics

• Grammar and morphology

• Pragmatics

• Discourse.

However, the academic study of rhetoric can also provide a valuable additional set of 

concepts and methods, if you are analysing texts that aim to persuade. This might be 

speeches or lectures but could also include written texts with a persuasive element to them.

The ancient Greeks studied rhetoric. They saw it as a way of training themselves in the art 

of persuasion. You might use rhetoric in your own writing, during the course, or use it to 

analyse the techniques of persuasion in texts in the anthology. In an article for emagazine 

in April 2013 Sam Leith describes rhetoric in these ways:

The study of rhetoric has never been so relevant: we have more of it about us than at any previous point 

in human history. And far from being a bad thing, it is what makes modern life possible. ‘Rhetoric’ isn’t just 

fancy language, and it isn’t just formal speech-making. It isn’t lies – or it isn’t necessarily lies. It’s simply the 

word that describes any attempt to infl uence another human being in words. Rhetoric is the art of persuasion. 

As such, it’s what underpins the whole of Western civilisation. What are the two biggest and fanciest public 

buildings in any capital city? The parliament and the law courts. Both are temples to rhetoric.

The rhetoric we fi nd in politics and the law is still with us. But if those applications of rhetoric have been 

constant since ancient times, think about how many more we have now. The Greeks and Romans didn’t have 

widely distributed codex books, or newspapers, or radio, or television, let alone the internet. More than half of 

the population – women – had no place in public life; which is to say, no voice.

Every day, every one of us is bombarded by advertisements and marketing. We are assailed constantly by 

political messages in the news. Every day, every single newspaper carries dozens of leading articles and 

comment columns, seeking to persuade us of a point of view.

We in turn use rhetoric ourselves. We make speeches at weddings and retirement parties, in pitches for 

business and in job interviews. We use rhetoric to manage our colleagues – be it appeasing the boss, 

negotiating with a colleague, or motivating a subordinate. Any parent trying to persuade his daughter to 

brush her teeth before bed is using rhetoric. And the vast explosion of social media means that anyone who 

wants to can post a blog or a tweet, deliver a polemic on YouTube, or even publish a book to a potential 

public of millions.
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Here are nine key techniques identifi ed as being part of the art of rhetoric.

NINE KEY RHETORICAL TECHNIQUES

Repetition – repetition of sounds, or words, or grammatical 

constructions (parallelism) for persuasive e� ect. One example is 

anaphora, where exactly the same phrase is repeated at the beginning 

of neighbouring clauses, for emphasis (e.g. ‘This blessed plot, this 

earth, this realm, this England’).

Hendiadys – two words linked by the conjunction ‘and’ rather than one 

modifying the other (e.g. ‘sat and talked’ rather than ‘sat talking’ or ‘the 

sound and the fury’ rather than ‘furious sound’).

The rule of three – three part sentences (tricolon), or other lists coming 

as a three (e.g. ‘Life, liberty and the pursuit of happiness’).

Contrastive pairs – two parts to a sentence, often one in contrast or 

antithesis to the other (e.g. ‘I never promise what I can’t deliver and I 

always deliver what I’ve promised’).

Rhetorical questions – questions where no answer is expected, or 

even possible (e.g. in a political speech: ‘Do you want more of the 

same? Wouldn’t you rather have a new approach?’).

Imagery (metaphors, similes, metonyms) – a comparison is made that 

illuminates something by reference to something else (e.g. ‘He’s as 

warm and generous as a big, fl u� y duvet on a cold night’).

Hyperbole – using exaggerated language to make a point (e.g. ‘It 

lasted an eternity’).

Understatement – the opposite of hyberbole (e.g. ‘She’s not happy’ for 

a boss who is furious with an employee).

Bathos – anti-climax, i.e. starting with something serious or high-fl own 

and ending in the silly or mundane (e.g. ‘They came… they saw… they 

did a bit of shopping’ – a bathetic version of Julius Caesar’s reported 

words: ‘They came, they saw, they conquered’).
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1. Look at the four short text extracts below and on page 44. Two are taken from the 

anthology, one from one of the set texts and one from elsewhere. See whether you can 

observe any of the rhetorical techniques listed on page 42 being used in the extracts. 

Talk about their impact.

2. Range across the other texts in the anthology. Choose one where you think that 

using the tools of rhetorical analysis might help you to explore how it works as a text. 

Whether it’s a predominantly persuasive text or not, you might fi nd that it uses rhetorical 

techniques to put across its messages. 

3. Analyse its uses of rhetoric, then share your fi ndings as a whole class, justifying why 

rhetorical analysis seemed useful in exploring that text.

EXTRACT 1

I have heard talk and talk but nothing is done. Good words do not last long unless they amount to something. 

Words do not pay for my dead people. They do not pay for my country now overrun by white men. They do 

not protect my father’s grave. They do not pay for my horses and cattle. Good words do not give me back my 

children. Good words will not make good the promise of your war chief, General Miles. Good words will not 

give my people a home where they can live in peace and take care of themselves. I am tired of talk that comes 

to nothing. It makes my heart sick when I remember all the good words and all the broken promises.

EXTRACT 2

JOHNNY:  (…) I’ve got rare blood. Rarest there is. Romany blood. All Byrons have got it. I’ve got it and 

you’ve got it too. Listen to me, now. This blood, it’s valuable. To doctors. Hospitals. Every 

six weeks, I go up Swindon General, and I give ‘em a pint of my blood. And they give me six 

hundred pound. They need it, see, and I’m the only one they know’s got it. (Pause.) And when 

I sit in that waiting room, waiting to go in, they treat me like a king. I can sit there, with the 

other patients all around, and I can smoke, have a can, right there in front of the nurses. And 

they can’t touch me. People complain. They can’t touch me. They need me. See. They need 

me. So don’t ever worry, because anywhere you go. If ever you’re short. Back to the wall. 

Remember the blood. The blood.

He kneels in front of his boy. Clasps his shoulders. Holds his eye.

 School is a lie. Prison’s a waste of time. Girls are wondrous. Grab your fi ll. No man was ever 

lain in his barrow wishing he’d loved one less woman. Don’t listen to no one and nothing 

but what your own heart bids. Lie. Cheat. Steal. Fight to the death. Don’t give up. Show 

me your teeth. 

MARKY does so.

  You’ll be fi ne.

JOHNNY hugs MARKY to him.
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EXTRACT 3

‘Blue Monday’ is churnalism. Beware any journalist who pu� s it.

The Guardian, Saturday January 24th, 2009 by Ben Goldacre

And is there good evidence of season having an impact on our collective mood? Seasonal a� ective disorder is 

its own separate thing. If you look at the evidence on the population’s mood, depression, and suicide changing 

over the seasons, you do, in fact, fi nd a glorious mess. Come into my anal and obsessive universe.

Back in 1883 Esquirol commented on the higher incidence of suicide in spring and early summer. Swinscow 

showed the same thing with all UK suicides from 1921-1948. So that’s not really winter blues. A study in 

2000 looked at all UK suicide data from 1982-96 and found that even this seasonal pattern had pretty 

much disappeared.

What about elsewhere? A 1974 study on all suicides in North Carolina (3,672) and admissions to their Veterans 

Hospital Psychiatry Service (3,258) from 1965 to 1971 showed no seasonal variation. A 1976 Ontario study 

found peaks of suicide and admissions for depression in spring and autumn. Suicide is highest in Summer, 

says a paper from Australia in 2003. I’m really not getting this Blue January thing.

Maybe you want data from the general population on mood. A study in 1986 looked at 806 representative 

males from Finland and found low mood more common in the summer. Some studies do fi nd higher rates of 

depressive symptoms in the winter (Nayyar and Cochrane, 1996; Murase et al., 1995), but then, some fi nd the 

opposite results, like a peak in the spring (Nayham et al., 1994) or summer (Ozaki et al., 1995). One study from 

just last month proactively asked 360 patients to rate their mood regularly, rather than waiting for an event, 

and found no relationship, again, between mood and season. 

EXTRACT 4

Thank you very much Deputy Speaker and I rise to oppose the motion moved by the Leader of the Opposition. 

And in so doing I say to the Leader of the Opposition I will not be lectured about sexism and misogyny by 

this man. I will not. And the Government will not be lectured about sexism and misogyny by this man. Not 

now, not ever. 

The Leader of the Opposition says that people who hold sexist views and who are misogynists are not 

appropriate for high o�  ce. Well, I hope the Leader of the Opposition has got a piece of paper and he is writing 

out his resignation. Because if he wants to know what misogyny looks like in modern Australia, he doesn’t 

need a motion in the House of Representatives, he needs a mirror. That’s what he needs.

Let’s go through the Opposition Leader’s repulsive double standards, repulsive double standards when it 

comes to misogyny and sexism.
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Texts over Time
One aspect of analysing any text and understanding its context is recognising when it 

was written and what di� erence this might make to the kinds of language used and the 

context for those choices. This understanding might include the following:

• Awareness of how modes of communication have 

changed over time.

• Awareness of how audiences’ expectations have 

changed over time.

• Awareness of words or patterns of language use that have gone 

out of use, or come into use.

• Linguistic developments and shifts (for instance, in attitudes to 

formality and informality, in expectations around uses of grammar 

and punctuation and so on).

• Shifts in attitudes to language, for instance in ways of talking about 

race, or gender, or sexuality.

1. Look at this mix of extracts of written texts from the anthology and other sources (below 

and pages 46-47). Try to sequence them in terms of date, and note the reasons that led 

to your decisions. 

For instance, you might notice aspects of lexis that make one text more obviously modern 

than another, such as ‘coparent’ in extract 6, or aspects of graphology like non-standard 

spelling of ‘cloathing’ in extract 2, or aspects of syntax, such as ‘As to my own part’ in 

extract 2, which is an archaic adverbial phrase no longer in common use.

2. Share your decisions across the class, before fi nding out what the sequence is (see 

Teachers’ Notes on page 7).

EXTRACT 1

The driver of another team stopped and asked if I had seen any bears. Then a man heavily armed, a hunter 

probably, asked me if I were the English tourist who had ‘happened on’ a ‘Grizzly’ yesterday. Then I saw a 

lumberer taking his dinner on a rock in the river, who ‘touched his hat’ and brought me a draught of ice-cold 

water, which I could hardly drink owing to the fractiousness of the horse, and gathered me some mountain 

pinks, which I admired. I mention these little incidents to indicate the habit of respectful courtesy to women 

which prevails in that region. These men might have been excused for speaking in a somewhat free-and-easy 

tone to a lady riding alone, and in an unwonted fashion. Womanly dignity and manly respect for women are 

the salt of society in this wild West. 
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EXTRACT 2

As to my own part, having turned my thoughts for many years, upon this important subject, and maturely 

weighed the several schemes of our projectors, I have always found them grossly mistaken in their 

computation. It is true, a child just dropt from its dam, may be supported by her milk, for a solar year, with little 

other nourishment: at most not above the value of two shillings, which the mother may certainly get, or the 

value in scraps, by her lawful occupation of begging; and it is exactly at one year old that I propose to provide 

for them in such a manner, as, instead of being a charge upon their parents, or the parish, or wanting food 

and raiment for the rest of their lives, they shall, on the contrary, contribute to the feeding, and partly to the 

cloathing of many thousands.

EXTRACT 3

We shall be enormously busy now. Rubin goes o�  tomorrow on a course of instruction – and may be a captain 

before long; our sergeant major has left with a commission. One o�  cer has to be at the O.P. every other night. 

So it will be all work now till further notice – days of ten times the ordinary work too. So goodnight and I hope 

you sleep no worse than I do.

Sunday. I slept jolly well and now it is sunshine and wind and we are in for a long day and I must post 

this when I can.

All and always yours Edwy.

EXTRACT 4

I think the things that scare me and my friends most are the things about our careers that seem out of our 

control. In many industries jobs aren’t even advertised, and you get ahead instead by making connections and 

‘being in the right place at the right time’. But what if you just aren’t well connected, and if you happen to be in 

the wrong place at the wrong time instead?

Graduating in a recession is scary, but I am learning that the only way to progress is to try to take control. We 

may have been dealt a rough hand with the rocky jobscape we are setting out into, but there are plenty of 

worse hands to be dealt. And the important thing is to play your cards to the best of your ability.

There are also exciting parts to graduating in uncertain times. The number of business start-ups is on the rise 

and for many savvy graduates opportunities will be made, taken and demanded instead of given. Being young 

and free of commitments is as liberating as it is daunting.
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EXTRACT 5

Conscious Uncoupling

It is with hearts full of sadness that we have decided to separate. We have been working hard for well over a 

year, some of it together, some of it separated, to see what might have been possible between us, and we have 

come to the conclusion that while we love each other very much we will remain separate. We are, however, 

and always will be a family, and in many ways we are closer than we have ever been. We are parents fi rst and 

foremost, to two incredibly wonderful children and we ask for their and our space and privacy to be respected 

at this di�  cult time. We have always conducted our relationship privately, and we hope that as we consciously 

uncouple and coparent, we will be able to continue in the same manner.

Love Gwynyth & Chris

EXTRACT 6

This is very true: so as houses were burned by these drops and fl akes of fi re, three or four, nay, fi ve or six 

houses, one from another. When we could endure no more upon the water, we to a little ale-house on the 

Bankside, over against The Three Cranes, and there staid till it was dark almost, and saw the fi re grow, and, 

as it grew darker, appeared more and more, and in corners and upon steeples, and between churches and 

houses, as far as we could see up the hill of the city, in a most horrid malicious bloody fl ame, not like the fi ne 

fl ame of an ordinary fi re.

EXTRACT 7

But anyone hoping for this psychodrama in cartoonish panto format would have been sorely disappointed. 

The pair gaze at each other moonishly from the get-go: a vision of matrimonial love that, considering they are 

explicitly cashing in on their interpersonal trauma, can come o�  as slightly one-dimensional.

Which is not to say the show that services this message isn’t staggeringly impressive. The Beyoncé-mania 

that has gripped pop culture in recent years isn’t just poptimism gone mad: this is a woman who matches 

increasingly sophisticated and trailblazing material with once-in-a-generation onstage charisma.
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Comparing Texts – Finding a Foil
Comparing texts is much more than just an exam task, a form of assessment of your 

knowledge. Putting a text alongside other linked ones is often a very valuable way of 

understanding it more fully. Seeing one text in the light of another can illuminate it, 

bringing out what is unique, or special about it, or alternatively highlighting what typical 

generic features or conventions it uses. Reading a transcript of someone talking in 

di� erent contexts, for instance, or reading texts published for di� erent audiences, can 

throw into relief the ways in which people adapt their language for di� erent contexts, 

audiences and purposes.

The term foil is a helpful one for describing something that contrasts with something else, 

to highlight its particular characteristics in the way described above. 

Using one text as a foil for another is a key element in several components of the 

Language and Literature course, not just Component 1. For instance, comparing poems 

is a key part of Component 2, as is comparison of your own choices of text for the non-

examined component at A Level. 

FOILS WITHIN THE ANTHOLOGY

Several of the texts in the anthology act as foils for each other, for instance, speeches, 

diaries or interviews, where looking at more than one example of the genre shows 

what’s special about a given example. At AS, you will be expected to compare texts, or 

text extracts from the anthology, that allow you to use one to illuminate the other. The 

examiner will choose these pairings for you.

1. Working in pairs or threes, skim through the anthology and fi nd two texts that seem to 

you to act as a foil for each other. 

For example, Edward VIII’s abdication speech and Chief Joseph’s speech might be very 

good foils for each other because they are both ‘performative’ speeches by public fi gures 

at di� erent periods. Both show speakers who represent their people (a Chief and a 

King) – one ‘performing’ an abdication, the other a surrender. By contrast, the review of 

Beyoncé and Jay-Z’s concert would not be a very good foil for Edward VIII’s speech, as 

there are so few points of contact between the two texts.

2. Prepare to explain to the rest of the class what is illuminated in each of the texts you 

have chosen by seeing them in relation to each other. For instance, is it their di� erent 

use of the same genre? Or is it their common use of rhetoric to win over an audience? 

Or their similar use of incongruous juxtapositions of language to create humour? Or 

something else?
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FOILS BEYOND THE ANTHOLOGY – FRESH TEXTS AND UNSEEN TEXTS

In the A Level, fresh, unseen texts will be given to you, to act as a foil for one of the 

anthology texts. A text might throw light on one of the anthology texts in one of the 

following ways:

• It deals with the same subject matter, in a di� erent 

genre or text type.

• It is written or spoken by the same person, showing them using 

language in a di� erent way within a fresh context.

• It is another example of the same genre, or text type, being used in 

a di� erent way.

• It is a response to the original text.

A FOIL FOR JAMIE OLIVER’S TV PRESENTATION ON ‘HAPPY DAYS TOUR LIVE!’

1. Look at the anthology text where Jamie Oliver talks to camera. Think about the kind of 

language he uses and the context in which he fi nds himself. You might like to consider:

• the nature of the communication, the purpose, audience and the 

context in which he speaks

• levels of formality or informality, in terms of address to the 

audience, lexical and syntactic choices and so on

• whether you think it’s scripted, unscripted or semi-scripted.

2. Make a few initial notes for yourself about what you notice about Jamie Oliver’s 

linguistic behaviour in this text.

A foil for the anthology text

3. Now read the extract on page 50 from a TED Talk by Jamie Oliver. TED describes itself 

as ‘a nonprofi t organisation’ devoted to spreading ideas, usually in the form of short, 

powerful talks (18 minutes or less).’ Many of its talks are up on the TED website and on 

YouTube. Jamie Oliver did a talk for an American audience in February 2010. It has had 

nearly 6 million views on the TED website.

4. Think about what’s similar and what’s di� erent about these two examples of Jamie 

talking in public, the anthology text and the TED talk. Do you see common aspects to 

his uses of language? Are there features of his ‘idiolect’ (his own personal language 

style) that you can identify in both? Are there signifi cant di� erences and, if so, can 

you speculate about the reasons behind these? Is it to do with the context, the kind 

of audience, whether it’s fully scripted or not and so on? What is illuminated for you in 

seeing both of these examples of Jamie’s public speech?
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FOIL 1: JAMIE OLIVER – TED TALK

0:11 Sadly, in the next 18 minutes when I do our chat, four Americans that are alive will be dead 

from the food that they eat.

0:24 My name’s Jamie Oliver. I’m 34 years old. I’m from Essex in England and for the last seven 

years I’ve worked fairly tirelessly to save lives in my own way. I’m not a doctor; I’m a chef, I 

don’t have expensive equipment or medicine. I use information, education.

0:50 I profoundly believe that the power of food has a primal place in our homes that binds us to 

the best bits of life. We have an awful, awful reality right now. America, you’re at the top of 

your game. This is one of the most unhealthy countries in the world.

1:16 Can I please just see a raise of hands for how many of you have children in this room today? 

Please put your hands up. Aunties, uncles, you can continue to put your hands up, aunties 

and uncles as well. Most of you. OK. We, the adults of the last four generations, have blessed 

our children with the destiny of a shorter lifespan than their own parents. Your child will live 

a life ten years younger than you because of the landscape of food that we’ve built around 

them. Two-thirds of this room, today, in America, are statistically overweight or obese. You lot, 

you’re all right, but we’ll get you eventually, don’t worry.

1:57 (Laughter.)

1:58 Right? The statistics of bad health are clear, very clear. We spend our lives being paranoid 

about death, murder, homicide, you name it; it’s on the front page of every paper, CNN. Look 

at homicide at the bottom, for God’s sake. Right?

2:15 (Laughter.)

2:17 (Applause.)

2:22 Every single one of those in the red is a diet-related disease. Any doctor, any specialist will tell 

you that. Fact: Diet-related disease is the biggest killer in the United States, right now, here 

today. This is a global problem. It’s a catastrophe. It’s sweeping the world. England is right 

behind you, as usual.

2:46  (Laughter.)

2:50 I know they were close, but not that close. We need a revolution. Mexico, Australia, Germany, 

India, China, all have massive problems of obesity and bad health. Think about smoking. It 

costs way less than obesity now. Obesity costs you Americans 10 percent of your healthcare 

bills, 150 billion dollars a year. In 10 years, it’s set to double: 300 billion dollars a year. And 

let’s be honest, guys, you ain’t got that cash.

3:24 (Laughter.)

3:27 I came here to start a food revolution that I so profoundly believe in. We need it. The time is 

now. We’re in a tipping-point moment. I’ve been doing this for seven years. I’ve been trying in 

America for seven years. Now is the time when it’s ripe – ripe for the picking. I went to the eye 

of the storm. I went to West Virginia, the most unhealthy state in America. Or it was last year. 

We’ve got a new one this year, but we’ll work on that next season.
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A second foil

Another text relating to Jamie is included on page 52. In this case, it is a review of a new 

TV series Jamie’s Money Saving Meals by Guardian journalist, Sam Wollaston, who is 

well-known for his humorous approach to reviewing.

1. Does this text work as an interesting foil for the anthology text, showing Jamie speaking 

to camera? In what sense does Wollaston draw on Jamie’s characteristic idiolect (an 

individual’s distinctive way of speaking), his TV presence and the discourse of his TV 

programmes, to comment on them. Does that illuminate the anthology text in any way?

A third foil – Mary Berry and Paul Hollywood’s Masterclasses

This time, the text isn’t by Jamie but by another TV chef, Mary Berry. 

2. Read the text and if possible watch it as a clip on BBC TV website (see 

notes on page 7).

3. Think about how di� erently Mary Berry (and Paul Hollywood) present a cookery item to 

camera. You might want to consider, among other things:

• the audience as compared with Jamie’s

• the kind of clip and what it is intended to achieve

• what di� erence it makes to have a second chef there, so that the 

conversation is with someone else, as well as the TV audience

• levels of formality and informality in the uses of language and 

structure of the discourse

• what Mary Berry’s idiolect is like and how it compares with Jamie’s.

4. Share your fi ndings as a class.

Evaluating what you’ve discovered

5. Now that you’ve read three di� erent texts with points of connection to the anthology 

text, talk about which has been most illuminating. For instance, some people might 

feel that analysing Jamie in the anthology and in his TED talk is most illuminating 

because these two texts show his unique uses of language, even in adapting to quite 

di� erent contexts. Others may feel that comparing two similar TV formats with di� erent 

chefs is most illuminating because it highlights what’s special about Jamie’s style of 

communication in a specifi c context.
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FOIL 2: SAM WOLLASTON’S TV REVIEW (GUARDIAN 2013)

Jamie Oliver is on a mission. I know! Again! (Sighs) What is it now? Jamie’s Money Saving Meals (Channel 

4)? Well, that’s OK, I guess, given everything. I always fi nd I can fi ll myself up nicely for not much money with 

a value meal at Maccy D’s or KFC … Only joking, Jamie, booooooo, I’ll be making my own pizza too now of 

course, and freezing my own herbs and herby butter. Because, I know, eating cheaply doesn’t need to mean 

eating unhealthily.

Did I say cheaply? And unhealthily? Booooooo, again. Because the fi rst thing to go in this age of austerity is 

the old El Wye. Adverbs, unnecessary expenses – who needs ‘em? It’s all about shopping smart and cooking 

clever. Gotcha. But no adverbs doesn’t mean talking uncolourful. So give this mothership money-saving brisket 

of beef a good rub up, then fi re it up, get in my son, that’s what we want. Do something with up, a phrasal 

verb, that’s the general rule. Rub it up, fi re it up; then wok up the leftovers with a chopped up onion for a dish 

cranked up to the max with poached eggs on top. Poached up eggs. Mmmm, it does look good. And it seems 

to serve up a whole roomful of attractive and fashionable young nutritionistas and price-checkers, and… and 

who knows who they all are; just part of the gang, I guess. All for about 7 pence a portion. Oh Jamie, you can 

be just a teeny bit twerpy and irritating, sometimes rub up the old brisket mothership the wrong way – literal 

the wrong way, if you know what I’m saying – but you are a little bit brilliant too.

FOIL 3: MARY BERRY’S PERFECTLY CURVED CHOCOLATE HOLLY LEAVES (TRANSCRIPT)

MARY B: I thought I’d make some holly leaves. You can have these made on the computer. (Looking at 

Paul.) Please know, I didn’t do them. The children’ll do them in no time. And then, if you take 

some non-stick baking parchment and you put it on top…Then I’ll do another one on top at 

that end. (Pause.) I’ve got some ordinary, plain melted chocolate. I have actually put a nozzle 

in the end. You could just snip the end of the nozzle if you wanted to. Using the template I’m 

going round to make these holly leaves. (Music and pause.) Like that…

PAUL H: Hm – hh.

MARY B: Then down the middle. If you do that line down the middle it strengthens the whole thing. 

(Pause.) Are you just going to serve Christmas pudding on Christmas Day or are you going to 

do an alternative pud?

PAUL H (Laughs.) When I was growing up if you didn’t like Christmas pud you got just custard ‘cause 

we had custard with the pudding and my brother didn’t like the pudding so he’d literally just 

have custard. But we’d have a sixpence piece in there for him. (Pause.) That’s a nice squiggle.

MARY B:  You can squiggle. I’ll time you – you’ll do it much quicker than me.

PAUL H:  Oh thank you very much indeed. My hand’s not very in tune at the moment.

MARY B:  I will then put them on the rolling pin, because holly leaves aren’t fl at – they have a slight 

curve. (Pause while arranging on rolling pin.) That’s right. And you put half an egg box – pop 

it on the top there on the left – that’s it and that stops it moving. Now these can be made a 

couple of days ahead and once they’re set you can just keep them in the fridge.
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Textual Webs 
In exploring the texts in the anthology, whether for AS, where you compare two texts from 

the anthology, or in preparing for the A Level exam, where you also discuss an unseen 

text, it is worth fi nding your own texts that act as foils. This will give you both practice in 

thinking about what’s worth comparing and experience of many di� erent texts to sharpen 

your analytical skills.

Here’s one example of a web ( just showing text types rather than actual texts) to show 

you the kind of thing you might look for. It suggests how you can develop your experience 

of analysing a wide range of di� erent texts and linguistic styles and choices, using an 

anthology text as a starting-point:

 Edward Thomas and Helen 
Thomas’s letters

• Another WW1 letter 
– Rupert Brooke 
to his girlfriend

• An extract from a biography 
of Edward Thomas e.g. The 
Road Not Taken by Matthew 
Hollis, describing this 
part of his life

• A news report 
of the death of 
a soldier in war

• A blog from a soldier in 
Afghanistan, or 
another war

• An email home from a 
soldier in Afghanistan

• A poem by Edward 
Thomas about his 
wartime experiences

• A letter from 
another writer 
to Edward Thomas • A diary entry 

by Edward Thomas

• A letter from Thomas 
to someone else

1. Work on a text in the anthology.

2. Find texts of your own that relate to the anthology text in some way.

3. Identify the reasons why you have made the connection.

4. Explore what the new text reveals to you about the anthology text, looking at aspects 

that are similar, and aspects that are di� erent.

5. Create a physical web in the classroom, where linking texts are displayed, with arrows 

and Post-it notes identifying points of similarity and di� erence.
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Unseen Texts – Mixing and Matching to Anthology Texts
In the A Level exam, you will be expected to comment on an anthology text or extract in 

relation to a text you have never seen before. Your work on foils and textual webs should 

help you to do this confi dently, taking unseen texts in your stride.

Here’s another activity that will help you see how to explore the relationships between 

anthology texts and other texts.

• Here are four extracts from unseen texts. For each one, decide which anthology texts 

they would make good foils for and be prepared to argue your reasons. (There may be 

one very obvious connection but think more imaginatively as well. For instance, you 

might think that the Innocent packaging text most obviously connects with the NSPCC 

advert. But might it also connect with one of the spoken texts, in the way its voice has 

elements that imitate spoken language?)

TEXT 1: CULTURE, MEDIA & SPORT COMMITTEE ORAL EVIDENCE: WOMEN & SPORT

Tuesday 10 December 2013 Chair: Mr John Whittingdale

CHAIR: Good morning. This is the third session of the Committee’s inquiry into Women and Sport. 

I would like to welcome our fi rst panel, Kelly Simmons (the Director of the National Game 

and Women’s Football, Football Association), Helen Clayton (former Captain of the England 

Rugby Team), Alastair Marks (Head of Rugby Growth for the RFU) and Nicky Ponsford (the 

Head of Performance, Women, Rugby Football Union). I will start by asking you to give 

us a general summary of the present state. What percentage of players at grassroots are 

women in each of your sports, how has that changed and what progress are you making in 

promoting women’s sport?

ALASTAIR MARKS: My name is Alastair Marks. I am the Head of Rugby Growth at the RFU and my colleague, 

Nicky Ponsford, looks after the elite side of the game. We come from a background of 

signifi cant progress in this area, albeit starting from a very low base, so we thank you very 

much for the opportunity to come in to talk to you today. Following the integration of the 

Women’s Rugby Football Union last year we now have signifi cant resources in place to 

support participation at all levels of the game. Women’s rugby has seen a steady but rapid 

increase by around 90% in grassroots participation in the past decade. We look to increase 

that by an additional two-thirds within the next four years, taking us to around 25,000 players 

in the overall game. This represents about 7% to 8% of the total rugby-playing population. 

There is still a way to go in doing that but we now have a strategy in place to focus all of 

our e� orts on driving participation in over 200 focus groups and focus clubs. We have also 

increased our investment in the elite women’s game by over 25% to, now, £5 million in the 

last year. We are driving considerable cultural change in terms of our leadership, opportunities 

and position, focusing on creating a pipeline for leadership opportunity in the women’s sport, 

and in our management board we now have four out of our nine members who are female, 

with considerable work to do in some of the other areas of the game.
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TEXT 2: DRAGONS’ DEN

PETER: For me what you have done 

though is probably for the fi rst time 

ever in the den. You’ve made the 

most convincing argument and 

presentation based on inaccurate 

fi nancial forecasts that I think 

I’ve ever seen.

POLLY: Is that a compliment?

THEO: Nooooo.

PETER: I don’t think the business is sustainable. If I gave you a hundred thousand pounds it would 

just go down the drain. This is something just to enjoy. Do it yourself. Scale it up. Carry on 

but this isn’t something that an investor is going to give you money at this stage so I’m going 

to say I’m out.

DEBORAH: Helen, Polly, I really like the product and I think you two are really great but it was really 

disappointing that the numbers have fallen apart. But there’s still something there. You’ve 

produced a product... you’ve got it into Mothercare…

HELEN: Mmmm…

DEBORAH: It is selling.

HELEN: (Nods.)

DEBORAH: I’m going to make you an o� er.

HELEN: Great

DEBORAH: And I’m going to o� er you all of the money for forty fi ve percent of the business.

POLLY: Thank you.
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TEXT 3: TRANSCRIPT OF A BBC TV NEWS REPORT

Good afternoon. More than 40 people have been 

killed in a series of bomb attacks in Iraq. Three 

bombs exploded near an American convoy in 

Baghdad. Most of the thirty-seven people killed 

in that attack were children. Scores of people 

were injured. Two other bomb attacks left 

seven people dead.

Here a motion urging the early withdrawal of British 

troops from Iraq has been overwhelmingly defeated 

at the Labour Party conference. It was rejected by a 

margin of 85% to 15%.

A British airways jet fl ying from Berlin to Heathrow 

was diverted to Schiphol Airport in Amsterdam 

after what the airline said was a specifi c threat. 

All one hundred and eighteen passengers have 

left the aircraft.

The High Court has heard that a desperately ill 

premature baby has a quality of life which is both

terrible and permanent. Doctors say it would be wrong to resuscitate eleven-month-old Charlotte Wyatt. Her 

parents want everything done to keep her alive.

The Russian government has approved the Kyoto accord on global warming. It’ll go to the country’s parliament 

for fi nal ratifi cation. The treaty needs Russian approval to come into force.

A cross-party group of MPs says public schools should lose their charitable status. The schools which 

could lose one hundred million pounds in tax relief argue all education is for the greater good and 

should be supported.

And that’s it. I’m going to be back with George with the 6 o’clock news. Now though we join our news teams 

across the UK. Goodbye for now.
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EXTRACT 4: INNOCENT SMOOTHIE PACKAGING
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Evaluating Linguistic Approaches to an Unseen Text
This chapter has taken you through many of the key approaches you might take to 

explore and analyse any non-fi ction or spoken text.

This fi nal section gives you the chance to apply what you have learnt to an unseen text. 

This is something you will be required to do in Component 1 of the A Level exam.

1. Read the text on page 59. Talk about your fi rst impressions and thoughts.

2. Think about all of the linguistic approaches you have encountered and decide which of 

these are most helpful in exploring this text.

LINGUISTIC APPROACHES

• Thinking about context – audience, purpose, genre, time

• Key aspects of language – di� erent levels of analysis

• Conversation analysis

• Rhetoric

• Comparative analysis – fi nding a foil

3. Drawing on whatever approaches you fi nd most useful, write an analysis of the text and 

how meanings are constructed in it.

4. Compare your analysis with that of one or two other people in your class. Talk about 

which linguistic approaches you adopted and which were most fruitful in analysing the 

construction of meaning in the text.
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DON’T BLAME ME FOR BEING POOR AND STUPID: I’M LEFT-HANDED 

I think I’m left-handed, but I can’t quite remember. I haven’t actually hand-written anything since about 2008, 

when the last smartphone-free human was exiled by society and sent panicking into the wild to carve tweets 

on a tree. Gradually, as we type more, the issue of choosing ‘which hand’ to write with will fade. They’ll 

probably release an app in a few years that even gets Siri to wipe your bum too.

One thing I don’t miss as I reluctantly become integrated into my keyboard, like some forgotten PC accessory 

that’s grown a beard, is the dip in frequency with which I hear the expression, ‘Oh you’re left-handed? I hadn’t 

noticed.’ An irksome interaction that suggests you’re keeping some sort of hand census, and that this vital 

piece of information had somehow got by one of your pervy informants.

I sometimes wonder if it’s similar remarks that caused Jimi Hendrix to set fi re to his guitar. ‘Ooh, you play left-

handed, I hadn’t noti- OK I’m sorry!’ Keyboards are my camoufl age against the manually obsessed.

A fascination with our favoured extremity might be more useful than we previously thought, as a recent study 

into the e� ects of left-handedness has made some intriguing fi ndings.

‘Left-handed individuals show consistently lower cognitive skills and higher rates of mental and behavioural 

disabilities,’ writes Joshua Goodman in the Journal of Economic Perspectives.

Admittedly, most people would show lower cognitive skills if they spent their fi rst 17 years fi xing the smudged 

nonsense caused by a writing system that involves your hand immediately undoing the hard work of your pen. 

Children with iPads in schools will never know my frustration at producing an ink-smeared essay that could 

easily be mistaken for the manifesto of a clumsy squid.

Goodman has further bad news: ‘The empirical evidence for greater creativity among the left-handed turns out 

to be fairly weak.’

So not only are we sinister types probably not very clever, we can’t even fall back on the usual trade-o� s of 

being arty and creative either. What next? The left-handed can’t tell anecdotes? They’re scientifi cally bad in 

bed? It turns out the fi nal blow is fi nancial, with lefties receiving ‘10–12% lower annual earnings than righties’, 

apparently due to their focus on jobs with less emphasis on cognitive skill.

There isn’t much consolation for all of this. Some might point to the fact that Barack Obama is left-handed, but 

I’m not sure that’s comforting any more when you consider the fact that he’s more likely to have ‘emotional 

and behavioural problems (and) learning disabilities such as dyslexia’. I mean, does he even know what he’s 

signing? Does Obama know he’s signing o�  on drone strikes?

I think shunning ink and sticking to the keyboard might be a good plan. It means I can avoid the ‘I hadn’t 

noticed’ conversation and ensuing violence, but also I don’t want people now saying, ‘You’re left-handed? Oh 

dear. You’re probably stupid and poor. Want to borrow a fi ver?’

Jazz Twemlow, Guardian Comment is Free, 2014
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Writing Non-fi ction Texts 
If you are an AS student, you will have to write a short text of your own in the Component 1 

exam. It will always have some connection to the anthology texts you have been asked to write 

about in the fi rst section of the paper and there will be a choice of task.

How can you prepare yourself for this? By reading and analysing lots of texts in non-fi ction 

and spoken genres and by experimenting with short bits of writing in these genres to 

develop your confi dence in writing in a range of genres and styles, giving you lots of tools 

and strategies to employ.

If you’re doing the full A Level, this will be helpful in developing the skills you need for 

Component 4 where you write a non-fi ction text of your own.

A STARTING-POINT – APPRENTICE YOURSELF TO ANOTHER WRITER

1. Choose one of the texts in the anthology, one of the unseen texts in this chapter or 

another text that you have chosen for yourself or your teacher has selected for you. It 

should be a text that you particularly admire for its style.

2. Use a grid like the one below to identify some of the key qualities of the text. Begin by 

fi lling in only the fi rst column, with adjectives or short phrases that describe key qualities 

of the text, e.g. witty, powerful, poetic, clever, simple, understated and so on.

3. Now analyse what linguistic or literary features create those qualities. Fill in the second 

column of the grid (e.g. inviting the reader in – direct address).

4. Finally, choose a completely di� erent subject and use your grid to try writing a 

paragraph or two in the style of this piece of writing. See how closely you can imitate it.

5. Share your attempt with someone else, asking for advice on what works well and what 

needs changing.

6. Re-draft it to make it even more like the style of the original.

There’s a fi lled-in example, on page 61, based on the ‘Soph Talks Science’ blog page.

KEY QUALITIES OF THE 
TEXT – AN OVERVIEW

LINGUISTIC & LITERARY TECHNIQUES THAT CREATE 
THESE QUALITIES
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KEY QUALITIES OF THE 
TEXT – AN OVERVIEW

LINGUISTIC AND LITERARY TECHNIQUES THAT CREATE 
THESE QUALITIES

Inviting the reader in • Direct address e.g. ‘Welcome’, ‘I hope you will enjoy…’

• Starts with a greeting

Informal and conversational • Choice of ‘hi’ rather than more formal greeting

• Use of her own fi rst name, abbreviated – her nickname

• Opens with short, simple sentences, introducing herself

• Use of direct address, ‘you’

• Anticipates how the reader might view her as a stereotypical scientist 
and defuses that – ‘which is not white but blue or yellow!’

• Informal lexis e.g. ‘kitted out’

Enthusiastic, lively, young • Uses a lot of intensifi ers e.g. ‘absolutely’, ‘incredibly’, ‘truly’

• Uses exclamation marks to emphasise the strength of feeling

• Uses capital letters to emphasise her feelings, sometimes with 
exclamation marks as well e.g. ‘I absolutely LOVE IT!’

• Uses informal lexis and slang/youth sociolect e.g. ‘with a forever desire 
to be travelling and snapping cities’ ‘upping my scicomm game’, ‘a 
photographer buddy’

Unthreatening • Limited amount of scientifi c lexis or jargon. Where it’s used e.g. 
explaining that she’s doing research on ‘how metabolism and low 
oxygen keeps stem cells pluripotent’ she quickly returns to everyday 
lexis such as ‘having better stem cells to make heart cells, or liver cells, 
or skin cells’ etc. to explain.

• Generic, generalised lexis, such as ‘science, sporty or travel 
related things’

• Lots of de-intensifi ers, presenting herself modestly as ‘Just me’, ‘my 
little corner of the internet’

• In the metaphor of the blog as a meal, the science is just a ‘side helping’, 
so nothing to worry about.

Level of meta-awareness of 
scientists and how they’re 
perceived, what a blog is and 
what will make hers special

• Oppositions constantly set up between the stereotypes and what she 
wants to present e.g. ‘an old man in a white coat’ versus her in a blue or 
yellow lab coat

• The blog and internet metaphorically presented as a physical ‘place’, 
where she’s occupying ‘a little corner’, the idea of the blog as a ‘journey’ 
where the blog reader will help her to ‘navigate’, the blog as a meal, in 
which science is just ‘a side helping’.
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Writing a Non-fi ction Text or Scripting a Spoken Text of Your 
Own – Drawing on Your Reading

If you’re doing AS Level, these activities are useful preparation for Section B in the AS 

Component 1 exam. 

If you are doing A Level, they will help you develop the skills you need for the 

introduction to your own creative writing in Component 4.

The anthology texts are from a wide range of genres – letters, speeches, adverts, graphic 

novels, diaries, scripted TV presentations, newspaper articles and so on.

1. Prepare yourself to write a short piece in any of these genres by identifying texts 

that you fi nd interesting and engaging or that you admire for their style, either in the 

anthology or beyond. 

2. Try a range of these approaches.

• Draw on the content of one of the anthology texts but use it to 

write in a di� erent genre or style.

 — e.g. use the review of a Beyoncé and Jay-Z concert to write 

a comment piece in a newspaper about the way in which 

celebrities (the Beckhams, Madonna, Lady Gaga and others) 

use the media to mythologise themselves.

• Draw on the generic conventions and approach of one of the 

anthology texts but fi ll the text with your own content – your own 

experiences, thoughts and ideas.

 — e.g. write a series of three diary entries in the manner of 

Samuel Pepys, written for yourself but in the knowledge that 

there might be an outside audience as well.

• Write ‘against’ one of the anthology texts. In other words, try out a 

completely di� erent way of treating that particular subject matter, 

either by changing the genre, or making very di� erent use of the 

generic conventions or by taking a very di� erent line of argument.

 — e.g. write a comment piece, to be published in a newspaper, 

arguing why the early death of people like Marilyn Monroe 

creates false icons, glamorised versions of the real person, 

or write a voiceover script for a children’s TV programme on 

the Stone Age, taking a completely di� erent, more serious 

humorous approach.
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Modelled Writing Using a Non-fi ction Text from the Anthology
Here are three openings for non-fi ction texts, responding to this sample AS Level 

examination task based on the Police O�  cer’s account of her working life, on the online 

website Working America:

Write about your own life as an A Level student, as if you’d been asked 

to do a written account for a new website entitled The A Level Student, 

designed to act as an online ‘magazine’ to provide information and 

entertaining stories for 16-19 year olds.

1. Talk about what is interesting about the angle taken by each of these, what style and 

features they have chosen to use and how successful each has been in fulfi lling the 

brief. Decide which opening is the most successful and why.

EXAMPLE 1

Being an A Level student isn’t a walk in the park, a piece of cake, a bed of roses, or any of those other tired old 
metaphors that are trotted out by people who just don’t know anything about it. It’s not like falling o�  a log, 
and it certainly isn’t the best years of your life. But then again, nor is it the worst. Not a walk in the park, but 
not a mountain to be climbed. Not a piece of cake, but not a stale crust either. Not a bed of roses, but also – 
thankfully – not a bed of thorns. The truth is, being an A Level student is a mixed experience.

EXAMPLE 2

My name is Leon. I’m 17 years old and I’m a student at Park Road High. The average A Level student, you 
might think, leading the typical student life. But my story is quite an unusual one. Three years ago, something 
amazing happened to me that changed my life. It made me a di� erent person, and it also had an impact on 
many people around me – not just my family and my friends, but everyone else too.  Three years ago, when 
I was just 14, I wrote a rap song that made it into the charts. Three years ago, A Levels looked like they were 
for other people, not me. Three years ago, my future looked di� erent. So how did I end up here, still at school, 
sitting my exams, rather than swanning o�  round the world in the back of a tour bus, performing my song?

EXAMPLE 3

The A Level student is no di� erent to anyone else – the teacher, the lawyer, the doctor, the bus driver, 
the toddler, the old person. There is no such thing as ‘the’ A Level student; each one is unique, each one 
approaches the two years of the A Level course in their own unique way. At least, that’s what I thought before 
coming to college a year ago. But now, I wonder how true that is. I’m beginning to think that A Level students 
can be categorised into distinct and recognisable types; they’re not as unique and individual as they’d like 
to think they are. Here are just a few of the types you might come across in the corridors or the classrooms 
or the common rooms of your average Sixth Form College: the cool dude; the brainbox; the party person; the 
lost soul; the arty individualist; the political leader. Which of these am I? Well, that’s something you’ll discover 
if you read on. 
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2. Now have a go at one of these tasks, based 

on other anthology texts.

• Captain Scott’s diary: write a diary 

entry for an outdoor pursuits holiday 

in the countryside, where something 

goes wrong and members of the 

group are put at risk.

• Julia Gillard’s speech to the 

Australian parliament: write the 

beginning of a speech at a school 

assembly or college forum, where you 

make a statement about something 

you feel very strongly about.

• NSPCC: Hello Can You Help Me: 

write the text for a leafl et for a new 

campaign by NSPCC directed at 

children, encouraging them to use the 

Childline service.

• Isabella Lucy Bird’s Letter: write a 

letter (or long email) to a friend in 

which you describe a holiday you’ve 

been on, or a day trip to another 

part of the country, or your visit to a 

university open day. Try to make it 

interesting and entertaining, rather 

than just a factual account.
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