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Stop! Read me!
1. What does this EMCdownload publication include?

This EMCdownload publication includes two separate PDFs.

– A PDF called Language_Frameworks_Print 

This PDF provides the complete 
publication, including commentaries 
on activities, in a form suitable for 
printing.

Video clips referred to in the print PDF are included in Language_Frameworks_Screen video PDF. 

– A video PDF called Language_Frameworks_Screen for showing on a whiteboard. 

This video PDF provides all texts, 
including video clips in a form 
suitable for showing on a screen.    

The Language_Frameworks_Screen video PDF also provides interactive versions of the texts 
analysed in Sections 2, 3 and 4. Please note: if you choose to print the screens from the video PDF, 
the rollover annotations and pop-ups will be visible. 

2. How do I play the video clips in the video PDF?

First make sure you have saved the video PDF file (‘Language_Frameworks_Screen) to your desktop. 

To play the video clips and activate the interactive annotations you need to open the file in Adobe 
Reader 9 or above. 

You can download this free application by clicking here. 

Follow the instructions to install the latest version of the Adobe Reader program. Once it is installed 
and you have agreed the license, open the program. 

Go to ‘File – Open’ and navigate your way to the PDF you have downloaded. NB: The video files will 
not display or play if you open the PDF in Adobe Reader 8 or below.

Move your cursor onto the video image. Click and the video will begin to play within the page.

The video PDF is designed to be shown to a class using a computer, data projector and screen.

3. How can I play the video clips full screen?

Position the cursor on the video image. On a PC: right click. On a Mac right click or ‘Control+click’.

4. How do I stop the video clips playing?

Either move to another page in the PDF or click the Play/Pause button on the control panel, as 
shown here. NB: The control panel is visible only when you move your cursor over the video image.

5. What do I do after the video clip has finished playing in full screen mode?

To exit full screen mode, press the escape button on your computer or right click/Control+click as 
before.

http://get.adobe.com/reader/
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Introduction
This download pack is designed to be used as a way into textual analysis for you as you begin 
AS Level English Language, or if you are in need of a refresher course in language analysis as you 
approach your exams.

Section 1 ‘An Introduction to Frameworks’ outlines and starts to explain key linguistic methods that 
we’ll be encouraging you to use throughout this pack. We call them frameworks here, but they’re 
sometimes termed linguistic methods too.

As this is an introduction to the nuts and bolts of textual analysis, we’re not expecting to cover every 
framework in huge amounts of detail, but to pick some of the core elements of each one for you to 
use. If you want to develop your understanding of the different frameworks here then we’d advise you 
to consult ‘Further Reading’ where we outline some articles and books that we believe will help you 
expand your knowledge.

Each chapter in Section 1 includes questions on the particular framework, with short texts to illustrate 
the points being made, as well as a couple of slightly longer extracts to give you a chance to test out 
your knowledge of that particular framework.

Section 2 ‘Applying Frameworks to Texts’ provides 10 texts drawn from a range of different text 
types, similar to those that you’d find in the AS exam units of the main exam boards. These are 
designed to allow you to apply selected frameworks and see which ones work best for different text 
types. You’ll find discussion of some of the points you might raise in the ‘Commentaries on Activities’. 

Sections 3 and 4 focus on important skills that you’ll need for examinations. Section 3 is intended for 
students studying AQA specification A and explores mode whilst section 4 is intended for students 
studying AQA specification B and looks at grouping texts. 

The ‘Glossary’ provides definitions of the linguistic terms used in this pack. These terms are 
emboldened the first time they are used, but not subsequently.

‘Further Reading’ offers suggestions for taking further the ideas raised in this pack. The starred texts 
are those we think are particularly suitable for A Level students.

A note to teachers

The video PDF provides all the texts used in the four sections of the pack in screen-friendly form, with 
interactive rollovers and pop-ups, and includes three embedded video clips. 
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An Introductory Activity
Before you embark on Section 1, let’s have a look at some of the ways in which language analysis at 
AS is different from what you will have done before at GCSE. Take a look at the sentence below and 
think about what each individual word is doing and how it is operating to create meaning.

The small things in our lives can make a really big difference.

Let’s look at some of these words in a bit more detail and think about how they work together.

Two types of word stand out here: adjectives and nouns. These are the building blocks of many 
phrases and sentences and they tend to cluster together. 

In this sentence we can see that the nouns are: things, lives and difference. Why? Well, we can apply 
tests to see if they are nouns and we generally have some kind of sense that nouns name things (and 
you can’t get much more ‘thing-like’ than the noun things), people and places. 

One test we can apply and which works quite well here, is can you add an -s to make nouns plural? 
Here, both things and lives are already plurals, so that rule works fine, and it’s easy to see that 
difference could be turned into a plural too by adding an -s. 

Difference is probably not quite as simple a noun as things, because it is an abstract noun, one that 
is used to refer to a concept or idea, rather than a physical object or person.

Nouns also tend to have words like a, the or an somewhere in front of them, and we can see that the 
small things and a really big difference fit this quite well, with the determiners a and the lining up in 
front of them, not directly in front admittedly, but in front of other words which also help us identify 
things and difference as nouns.

These words – little and big – are probably familiar to you from GCSE and earlier as adjectives. 
Adjectives are often termed descriptive words, but that is a bit vague, because nearly all words 
describe something if you think about it. At A Level we talk about these as words which modify. Here 
the adjectives modify the nouns they go in front of, changing them or adding more detail in some way.

You will probably have noticed too that as well as an adjective modifying the noun difference, we 
also have the word really. When you look at what this word does, it performs a similar function to 
an adjective, but this time it is modifying not a noun but an adjective. Really is an adverb. Adverbs 
are members of a quite useful word class, because they can do several different things. Adverbs 
can modify adjectives (usually being called adverbs of degree when they do this, because they tell 
us something about how much or how little the adjective is doing) but they also modify verbs (often 
being easily identifiable because of their -ly endings in these cases: quickly, slowly, silently, etc.).

When you look at the section on phrases and modification, you’ll see how these individual words can 
be grouped into larger units, but for now we will just deal with them as separate words.

The other words in this sentence also need some attention. Sentences need verbs and this sentence 
has two of them working together (in what you will see is a verb phrase when you reach Section 1). 
The main verb – the verb that carries the main meaning in the sentence – is make and it is assisted 
by another verb, what is called a modal verb, can. The modal verb works with the main verb to 
assist it in creating possibility, prediction or a degree of certainty, among other things. Think about the 
different modals you could put in front of a verb like to happen and you can see what modals do: it 
can happen, it might happen, it should happen, it will happen.
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There are nine modal verbs in English and some others that function in a similar way but don’t quite 
follow the same rules, so this is one area of language study that it’s just best to get used to and 
memorise. The modal verbs are: can, could, may, might, shall, should, will, would and must.

That leaves us with two very small words: in and our. In is quite simple: it’s a preposition. These are 
part of a word class that tell us where things are, sometimes literally and sometimes metaphorically 
(like in the phrase in a couple of days). Prepositions are powerful words that help create 
prepositional phrases, groups of words that tell us where, when and how actions or events take 
place (again more of which you’ll be looking at in the section on phrases and modification).

Finally, we come to our, which is slightly problematic, because on one level it functions exactly like 
a, and the as a determiner, which is why many people call words like this possessive determiners 
because they tell us who or what the noun belongs to (our lives = the lives belonging to us). However, 
because lots of other words like we, us, I and she have similar properties and often take the place of 
nouns, they are sometimes called possessive pronouns too. Either will work fine for our purposes.

So, now you have a label for each of these word classes what can we do with the sentence we 
looked at earlier? Well, first of all, English Language A Level is a course that rewards you for what you 
know, so the simple act of being able to label a word in a text with its correct word class will get you 
some marks, but obviously you can’t just label every word because a) that would be boring and b) 
that would not really help you explain what the text means. 

So it’s important to think about how you can pick out the most significant language features to 
comment on. This will mean identifying the most important aspects of language as well as thinking 
about how and why contextual factors are important. Perhaps in this sentence, it’s the contrast 
between the two adjectives that helps create a memorable impression from the sentence, or 
perhaps it’s the level of doubt created by the modal verb can (instead of will, perhaps). Maybe it’s 
the use of the possessive determiner our which suggests the reader is being grouped in with the 
writer as part of a collective whole, addressing us as one of them. This is what we start to think about 
as we move into Section 1.
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Section 1
An Introduction to 

Frameworks
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1. Context, Audience and Purpose
n	 Look at Text 1 and ask yourself the following questions:

• Who might have written this text?

• What was their motivation for doing so?

• Why did they do it?

• Who were they intending to read it?

All texts have writers/speakers (or text producers) and readers/listeners (or text receivers). The 
beliefs, intentions, motivations and knowledge of text producers play a role in determining the 
language choices he or she makes. These all form part of a text’s context of production along with 
broader more external factors such as the period in which the text was written (the socio-historical/
cultural context) and aspects of genre. Equally, the beliefs, intentions, motivation and knowledge of 
a text receiver, in addition to the situation in which reading or listening takes place, form the context 
of reception and influence the meaning a text receiver takes from a text.

So, context is the term used to cover the wide range of influences on either the production of 
a text or the way it is likely to be interpreted. In text 1, the context of production includes all of 
the motivating factors behind the writer’s decision to place the note in the kitchen cupboard, the 
reason why she made the decisions she did and any other external influences. In this sense, the 
context includes an aspect of a text’s purpose (why it was written) and an understanding of its likely 
audience (who will read it). The fact that producers often have readers in mind is important. In the 
case of text 1, the text producer has an intended audience in mind (what we can term an implied 
reader). However, the actual reader of the message may well be different. Equally, although a 
reader may have ideas about the kind of person who wrote the message (the implied writer), the 
actual writer may, of course, be very different.

In fact, a text may have many different possible contexts of reception depending on who the actual 
reader might be. This is certainly true of text 1: think about the different meanings that might occur 
when it is read by the person responsible for using the mug and someone else picking up on the 
humorous way in which the message is written And what about the reader who misses the humour 
and takes the ‘threat’ of the message seriously? You can see from these possible interpretations 
how beliefs, intentions, motivations and knowledge all play a role in shaping a sense of meaning and 
consequently can explain the concepts of multi-audience and multi-purpose texts.

It’s also useful to remember that is some situations, text producers and receivers share the same 
physical context (this is true in face to face conversations where participants are both producers 
and receivers and, for example, in a situation where your friend passes you a handwritten note). In 
other cases, producers and receivers are located in different physical contexts, often in different time 
periods (think about reading a nineteenth-century poem!). In both cases, however, producers and 
receivers rely on both their understanding of the conventions of the text’s genre and on more general 
shared knowledge to help them communicate effectively (see the diagrammatic representation of 
this on page 9). 

n	 Have a look at texts 2 and 3. What shared knowledge must the text producer and receiver(s) 
have for any communication to take place?
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The Context of Production

• Text producer: beliefs, intentions, 
purpose, sense of implied reader(s)

• Socio-historical/cultural influences

• Use of genre conventions

• Shared knowledge

The Context(s) of Reception

• Text receiver(s): beliefs, intentions, 
purpose(s), sense of implied writer

• Socio-historical/cultural influences

• Understanding of genre conventions

• Shared knowledge

Shapes and influences the 
text ...

... which is 
understood 
through
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Context, Audience and Purpose – Text 1

This note was found in a shared kitchen space in a large company. It was attached to a cupboard 
door where employees keep their personal mugs for hot drinks.

 

Context, Audience and Purpose – Text 2

This is the opening of the poem ‘To Autumn’ by the nineteenth-century poet John Keats.

Season of mists and mellow fruitfulness,

Close bosom-friend of the maturing sun

Context, Audience and Purpose – Text 3

This is a conversation between two friends. They are talking about a TV programme that aired the 
previous evening.

Key

(.) indicates a brief pause

A: Great episode last night

B: yeah much better than the last one (.) funny guy (.) top stuff as always (.) 
beats that BBC rubbish

A: did your mum enjoy (.) she feeling better now

B:  OK yeah (.) still bit sore after crash though
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2. Text Patterns
In a text, a text producer’s decision to choose one particular word over another is significant. For 
example in text 1, the choice of the word scintillating is taken at the expense of a number of potential 
others.

n	 Try replacing scintillating with a word that has a similar meaning and then with a word that has a 
very different meaning – how do you think this would alter the message that the text producer is 
attempting to convey?

Consequently, we can say that text producers make decisions about the likely impact of their choices 
that they hope will be picked up by text receivers, who in turn will attach some kind of significance 
to a choice a text producer has made. Often these choices form part of larger cohesive units across 
texts in the form of text patterns.

n	 To understand the idea of text patterns, look at texts 2, 3 and 4. 

Each of these texts relies on a kind of pattern-forming, which makes a particular feature or 
technique stand out. In text 2, the repeated ‘h’ sound not only lends itself to the fact that each 
boxer’s surname begins with ‘H’ but also attempts perhaps to mimic the sound of repeated punches. 
In text 3, the emphasis is not on sound but on patterns around a particular group of associated 
words (ingredients) and verbs that provide instructions. And, in text 4, a memorable slogan/pattern is 
formed through the common rhetorical device of repetition.

As well as forming patterns, text producers often rely on pattern-breaking to draw attention and 
give prominence to a particular textual feature. Pattern-breaking relies on our attention being drawn 
towards a language or visual feature that is strikingly different in some way. At a simple level this might 
be due to its being exaggerated in terms of colour, brightness, movement or size. 

n	 As a quick way of understanding how our visual attention is drawn to breaks in patterns, have a 
look at texts 5, 6 and 7.

This kind of attention is often seen in written texts. For example, in text 8, the text producer has used 
the words reverse osmosis water-fed pole system which is in stark contrast to the choices used to 
describe his company’s rivals. In a similar way, text 9, an extract from a ghost story ends in minor 
sentences (see Section 1 Chapter 6 ‘Clauses and Sentences’ on page 21) to create a particular 
effect and impact. 

n	 To think about these ideas in more detail, look at texts 10 and 11. 

• How do the text producers of these texts rely on establishing and breaking patterns? 

• At what level do these occur? 

• What impact do you think these might have on their readers?
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Text Patterns – Text 1

This is taken from the website of a kitchenware manufacturer.

Our products are a scintillating range of top quality workmanship

Text Patterns – Text 2

This is a headline from a newspaper reporting on a boxing bout between Audley Harrison and David 
Haye.

Harrison hits hard ground as Haye’s the heavyweight king

Text Patterns – Text 3

This is from a recipe book.

Cut the chicken into strips. Fry and then add the onions and peppers. Put the 
tomatoes into the pan and then follow with the herbs.

Text Patterns – Text 4

This is taken from a school prospectus sent out to prospective parents of Year 7 students.

We believe in top quality education. We believe in your child’s education. We 
believe in your child. 

Text Patterns – Text 5

This text is a video clip of a black dot moving across a white screen. See screen 13 of the video PDF.
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Text Patterns – Text 6

Text Patterns – Text 7

Text Patterns – Text 8

This is from advertising material produced by a window-cleaning company.

Whilst our rivals are still using tatty sponges and dirty buckets of water,  
Round-developers use the cutting-edge technology of a reverse osmosis water-
fed pole system.
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Text Patterns – Text 9

This extract is from a ghost story. The narrator is spending the night at a remote house when he 
hears a strange sound and decides to investigate.

There was something in that room and I could not get to it, nor would I dare to, if I were 
able. I told myself it was a rat or trapped bird, fallen down the chimney into the hearth and 
unable to get out again. But the sound was not that of some small panic-stricken creature. 
Bump bump. Pause. Bump bump. Pause. Bump bump. Bump bump. Bump bump.

Text Patterns – Text 10

This is an advertisement for a furniture company that appeared in a Sunday newspaper.

Text Patterns – Text 11

This is the opening stanza to ‘Meeting at Night’, a poem by the nineteenth-century poet Robert 
Browning.

The grey sea and the long black land;
And the yellow half-moon large and low;
And the startled little waves that leap
In fiery ringlets from their sleep,
As I gain the cove with pushing prow,
And quench its speed i’ the slushy sand.
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3. Address
The ways in which a text producer addresses a text receiver in a conversation is an important factor 
to consider.

In written texts, many writers try to strike up a relationship with readers by using direct address. To 
do this second person pronouns can be used (you is both a singular and plural second person 
pronoun).

n	 Look at texts 1 and 2.

These often have the effect of making the reader feel as if they are being singled out by the 
text producer, but in most (if not all) cases the text producer has no real idea who is reading 
the text. Therefore, if a text ‘fakes’ an artificial relationship with a reader this is called synthetic 
personalisation.

n	 Look at texts 3 and 4 to see how this technique is used in real texts.

Other techniques in written texts might make use of inclusive address, which uses first person 
plural pronouns such as we and us. These often have the effect of grouping the readers of a text in 
with the producers of a text, or at least the identity they are trying to project. 

n	 See texts 5 and 6.

On occasion, this can create an impression that the text producers are working together as a group 
and that can be more convincing than presenting themselves in the third person as a faceless 
organisation.

Sometimes a reader can be addressed directly without pronouns being used. With imperative 
clauses, the assumed audience is the reader, so commands such as click here or order now are 
forms of address too.

In spoken language, many other types of address are possible, with proper nouns allowing people to 
be named and perhaps nominated as speakers (often in classroom and workplace interactions).

n	 See text 7 or the police interview in text 8.

The level of formality used in address can also be a good clue as to the relative statuses of the 
participants. Friends who are on an equal footing will often use shortened names (Zac rather than 
Zachary, Lou rather than Louise), or nicknames (Pid for Stu, T for Tony) while honorifics tend to be 
used as terms of respect (Sir, Madam, Miss, Your Honour).

The register used by writers can also be linked to address. Sometimes a more casual register 
suggests that a text producer might be trying to strike up a friendlier relationship with a reader. This 
might be shown through a less standard use of grammar (perhaps more frequent use of minor 
sentences or sentence fragments (see Section 1 Chapter 6 ‘Clauses and Sentences’ on page 21) 
which mirror spoken discourse) or in the form of lexical choices which are closer to the colloquial end 
of the scale (perhaps gonna instead of going to, contractions like should’ve instead of should have, 
and so on).



 EMCdownload http://www.emcdownload.co.uk English & Media Centre 2011 16

Address – Texts 1 and 2

1. Do you need help stopping smoking?

2. Click here if you want to pre-order.

Address – Texts 3 and 4

3. Fifa 12 revolutionises the game you love.

4. I bet you’re thinking this is just another advert trying to persuade you to 
part with your hard-earned cash. Right? Wrong. We know you better than 
that.

Address – Texts 5 and 6

5.  The eradication of malaria across the globe. Together we can make this a 
reality.

6. We’ve all been there: right girl, right place, wrong boyfriend.

Address – Texts 7 and 8

Key

(.) indicates a brief pause

Numbers within brackets indicate length of pause in seconds

7. So yesterday, we looked at children’s language and how it begins (.) Ryan 
(.) can you tell me when children tend to say their first words (1)

8. Right (.) When did you move addresses Patrick
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4. Lexis and Semantics
All language users make choices about the words they use and the meanings they wish to convey. 
These choices can range from how formal or informal words are, how sophisticated or simple, 
through to the contrasts and similarities in meaning between the words they use. In language study 
we refer to the words themselves as lexis and meanings as semantics.

Some lexis – core vocabulary – is known to about every user of English, while other words demand 
a higher level of education or knowledge. 

n	 Take a look at the examples of words and phrases in texts 1 and 2. What do you notice about 
the levels of formality of the words or pairs of words? 

• Are there situations where you think you might use one of these words instead of another? 

• If so, what factors might influence you? 

• If you were writing, do you think you might choose one over the other?

Semantics is the area of language study concerned with meaning. Words can have quite literal 
meanings, which are unproblematic and that we can usually agree upon, but they can also have 
wider associations. 

n	 Take a look at texts 3 and 4 and see why the words here might be perceived as having more 
than just one meaning. 

n	 Then look at texts 5 and 6. 

• What do you notice about the meanings of these words? 

• How would you group them?

Words have their own individual meanings which can be easily defined, but at the same time they can 
draw on our own individual experiences and outlooks. 

n	 For example, the words in text 7 may well make particular images spring to mind, but these 
could be the result of your own experiences or existing stereotypes in society. 

But it’s not just the individual word meanings that matter: it’s the relationships between them that are 
important to text study. We can see contrasts and similarities between words and group words of 
related meanings into what are called semantic fields. 

These fields form text patterns and how we recognise and respond to these patterns is at the heart of 
textual analysis.

n	 What do you notice about the ways in which patterns of meaning are used in the slightly longer 
texts 8 and 9?
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Lexis and Semantics – Texts 1 and 2

1. Grub  Food  Nourishment 

2. Go up & ascend  Go down & descend

Lexis and Semantics – Texts 3 and 4 

3. Born in Dudley. Grew up in Iraq.  
(text of an army recruitment advertisement)

4. Instinct says: I want to change my life 
VSO says:  Why stop at your own?  
(text of a Voluntary Service Overseas advertisement)

Lexis and Semantics – Texts 5 and 6

5. black   white   rich   poor   young   old

6. gun   knife   shield   apple   raspberry  mango

Lexis and Semantics – Text 7

7. i. Festival   iii. Football

 ii. Professor

Lexis and Semantics – Texts 8 and 9

8. Jermaine Beckford used to patrol the roads for the RAC, assisting the 
stranded, but yesterday, amid tumultuous scenes, he took great pride 
in engineering a breakdown. Manchester United will recover — they 
always do — but Beckford’s decisive strike left them looking an emotional 
wreck. Not even the usually reliable home-start service offered by Wayne 
Rooney could rescue them on the road to Wembley. 

(source: http://www.telegraph.co.uk/sport/football/leagues/premierleague/manutd/6921206/

Manchester-United-0-Leeds-United-1-match-report.html)

9. Top heart surgeon’s furious parting salvo at Andrew 
Lansley

 The country’s top heart specialist yesterday launched an angry attack on 
Government reform of the NHS. Heart ‘tsar’ Sir Roger Boyle said he had 
decided to retire partly in protest at the Health Secretary’s plans, which 
would abolish ‘large chunks of the NHS’... Sir Roger said more competition 
was ‘not the answer’ and blasted Mr Lansley for axing managers: ‘To say 
we’re over-managed is baloney.’ 

(source: http://www.mirror.co.uk/news/politics/2011/07/06/top-heart-surgeon-s-furious-parting-

salvo-at-andrew-lansley-115875-23250539/)




