Link 6: Student Writing & Analysis
Ridhwan 1

Ridhwan — a boy in an ‘EMC’ class (Pages 1-6)
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Shakeel

Shakeel —a boy in a ‘Non-EMC’ class (Pages 1-15)
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Shakeel

{ Task: Label where the mode!
success criteria,

The P.EETAL. Paragraph

answers the question.

¢ Introduce your evidence
(yvhat is happening at the
E time?) N
* Write your EVIDENCE to
support your point
(a quote from the novel).

E o EXPLAIN what the quote
suggests overall.

e ldentify the TECHNIQUE
used (alliteration,

T verbs/adverbs/adjectives,
similes...) in a keyword

. or phrase — give the most

| obvious explanation first.

e Startto ANALYSE:
Explain how it makes the
reader FEEL and why it
makes the reader feel
this way.

e Develop your ANALYSIS

A of the key word/ phrase

by exploring layers of
meaning by interpreting:
what else could it
suggest?

e Any other TECHNIQUE
in the quote? Use it to
ANALYSE another effect.

o Three types of LINKS
that you could make:

e LINK back to the
question/your main point.
(This is the least you
must do)

e LINKto ANOTHER

QUOTE from the novel

that gives further support

to your point and explain 7

in a similar way.

could LINK a
ing quote too.
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PEETAL Model

response has used each of the PEETAL

/’_’&Geda presents Enaiat’s point of view through
P | °* Startwitha POINT that | rst person narrative,/\When Enaiat is talking

about his mother’s voice as she helps him to
go to sleep on the night before she leaves
im on his own, he describes that she talked

“...in a strange, low voice as warming as

Overall, this suggests that
Enaiat’s mother is trying to comfort him as he
goes to sleep because of the warm imagery

e describes his mother’s voice using

e simile “as warming as embers”. The word
“warming” suggests to the reader that he
feels comforted and secure in the presence

of his mother. However, the simile of
“embers” refers to the smouldering remains
of a fire that is about to die out, and this could
suggest that Enaiat’s instinct tells him that he
will be starting a new phase of life without his
mother. Just like the fire will die out and
become cold, his mother will leave him in the
cold world to cope on his own. Furthermore,
the fact he thought his mother’'s voice was
“strange” even though it was “warming” could
reinforce that his instinct is telling him that his
mother was not her usual self and something
is wrong, highlighting his sensitivity and
foreshadowing his separation from his
other/ Therefore, Geda effectively uses
nai rst person viewpoint to convey his
sense of his last moments with his mother.
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Hazaras and Pashtuns
ethnic groups e

types of
1 Haurasand?ashtunsaretwodiffd"

mostly found in Afghanistan. 2
n area called Hazara|2 -

2. Hazara S nin3
2. Most Hazaras live in central ntainous.

b. Their territories in Hazarajat areoften =
¢. Inlran they are known as Berbef or Khawa

Pashtuns
to.
3. Pashtuns are Persian Afghans who speak a language called Pash
b. This Ethnic group are found often lying bl 5
Afghanistan and the northern stretch of the Indus river in Pakistan.
¢. Most Pashtun are sedentary fammers and serve in the military.
Others are migratory herders and caravaners. |
3. Hazaras are Mongoloid people who are known to reside in central S
Afghanistan in Hazarajat which was once known as Barbaristan and -
afterwards as Gharjistan. The Hazarajat has been shrinking over the last
hundred years.
Pasmut_is are.ﬂ'ne largest ethnic group in Afghanistan and the second
ll;'rgest: in Pakistan. The estimated population of Pashtuns is to be
ieved at around fifty million. Scholars believe
of mixed origin. ‘ISL I Bl are
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Harram 1

Harram —a girl in an ‘EMC’ class (Pages 1-14)
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| picked up my bag. | apologized to the girl next to me and asked if she could let me
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So you really could speak it.
No, | couldn’t. | knew a few words. Like ship, and port, things like that.

Didtﬁeyeverﬁndout? o Fells us $uol W .. \J\l“ 2

© English & Media Centre 'Working on a Novel at KS3', 2019 34



Link 6: Student Writing & Analysis

Harram 14

ssay Help Sheet — ‘How is this extract typical of Geda’s writing in In the Sea there are
Crocodiles?’
Even though | am setting this as Home Learning, I’'m expecting the same level of planning/thought/quality/effort

to go into it as your previous extract question in class
You do not have to do all 5 paragraphs but you should attempt at least 3, as well as the Introduction and

Conclusion.
Turn over the sheet for more detailed help

Planning grid

Paragraph Topic sentence l Method to ;nam + notes
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Sophia — a girl in a ‘non-EMC’ class (Pages 1-14)

© English & Media Centre 'Working on a Novel at KS3', 2019 36



B

s

Link 6: Student Writing & Analysis

Sophia 2

&

© English & Media Centre 'Working on a Novel at KS3', 2019

37



LT

Sophia

Link 6: Student Writing & Analysis

© English & Media Centre 'Working on a Novel at KS3', 2019

38



Link 6: Student Writing & Analysis

Sophia 4
. 1 ¥
e AT i S
3 - 7 . T
- ] :
PO T 80
2
Q‘/’ML
LoV,
AY i ~
| £ ~ p
&) .
/ X : ;
i e
m?» ﬁv p
y = s i s % PR i

© English & Media Centre 'Working on a Novel at KS3', 2019 39



Sophia

Link 6: Student Writing & Analysis
5
i o= = =
e
1 s I, z
8 3 —
s g 1 « s i
e !
Wl
NS
‘A
‘( -
¥3
ST AT
E
/‘.
P
¥
e 3

© English & Media Centre 'Working on a Novel at KS3', 2019 40



Link 6: Student Writing & Analysis

Sophia 6

i

SRies

© English & Media Centre 'Working on a Novel at KS3', 2019 41



Link 6: Student Writing & Analysis

Sophia 7

© English & Media Centre 'Working on a Novel at KS3', 2019 42



Link 6: Student Writing & Analysis

i
- g o
e o Tk P 1
J ¥
| ! k. e
— :9: <
.
| — -
s nobt\ £ 1—‘&2"" 7 oy |
ERW= 4
b i g
\ - 23 - d
PR NSRS &5 ¢
45 i\ v
L e xF Ty
- } ,l Rt
A (Y8
"] : B
i - r d ™
(4 e \ 4
T = = <
11| i A 5 i
ot 4 2 .
L .
I ':x ey 5/ i
{0 } - 298
& E: Y 3
PIP————
< 3 b i
g Y b 3
PREvs SEF VU £ =3
- = g i 5
@iy -
2+ 3 . 3
I
§
4
| B g
A
- =
e
IS A
| 1

© English & Media Centre 'Working on a Novel at KS3', 2019

43



NNNNNIERN

Sophia

Link 6: Student Writing & Analysis

© English & Media Centre 'Working on a Novel at KS3', 2019

44



i:

Sophia

Link 6: Student Writing & Analysis
10

» 5
\,' s B
- » Y —
P
r
s
13, R
7 o~
\
- § 3

e (5 "
A b
& ft
5
» 7
b7 ;

_ ; E
s g5 3
R £
. a

ol

. 5 5 ‘ o

B0
S Ao
A
4 4
. ,-
o

© English & Media Centre 'Working on a Novel at KS3', 2019

45



Link 6: Student Writing & Analysis

Sophia 11

RS, . + G
. ) J
l“——/— -
X .
r ’—/
| ‘?; g ~ ' Z A
N i
§ i} ’r
. . -
3 g
| 3 j
: ‘_-——___—______———’-'—-‘
o
g =
o i - 5
b 9 2 4o &k
¢ = Sl >
— ) 7 — o
E e ,
4
v L.
L e ; :
N - o \ 2 . i
A - 4 14 godiiin,
3 F b~ 3
-y 3
R & = i ¢ 1o
o o Y
—
3 ’
4 o 3 - L 2 rv -f;“
e e AR
1) g 3 (3 WS =
| ol . :
e & g £\
| 3 7L L N
; ¢ 5 e WA g
1 s s T MO N %
" X 4 4, i
7 ! 454 i
s (et o vl ROR e
P & ; iz
i L)~ it LA
i | . P 3
P : :" - Y

33 g & 5
) A5
0 o
= i
L i

© English & Media Centre 'Working on a Novel at KS3', 2019



Link 6: Student Writing & Analysis
Sophia 12

own point using the
hent by the student.
ith the statement

© English & Media Centre 'Working on a Novel at KS3', 2019 47



Link 6: Student Writing & Analysis

Sophia 13

© English & Media Centre 'Working on a Novel at KS3', 2019 48



Link 6: Student Writing & Analysis

Sophia 14

© English & Media Centre 'Working on a Novel at KS3', 2019 49



Link 6: Student Writing & Analysis
Barbara’s Analysis 1

Barbara’s Analysis of the Writing in 4 folders (2 ‘EMC’, 2 ‘non-EMC)

Choice of folders

We chose 4 folders from 2 classes — 2 boys of comparable ability and 2 girls of comparable
ability. The folders leapt out as ones that might allow for a meaningful comparison — they all
showed signs of being students who were working hard, taking it seriously and completing
all the work to the best of their ability. (A later stage might involve ranging across and
looking at other classes and students of different abilities.)

My comparative observations about the writing

1. Significantly more sustained writing in the EMC books
Ridhwan: 15 full paragraphs (4 sustained pieces of writing)
Shakeel: 7 full paragraphs (1 more sustained piece of writing, as a PEETAL exercise,
not an essay)
Harram: 28 full paragraphs (3 sustained pieces of writing)
Sophia: 9 full paragraphs (1 sustained piece of writing, as a PEETAL exercise, not an
essay)
The sustained writing in the EMC folders reads very well, with clear lines of thought
and argument and a ‘proportionate’ discussion of a range of different elements,
rather than a long focus on a single element. Having some important things to say
seems to allow the essays to almost plan themselves.
One interesting observation was that ‘boy writing” in the EMC group looked like our
stereotype of ‘girl writing’ — expansive and developed, rather than brief and under-
developed.

2. Titles of work in the folders
A comparison of the titles in the boys’ folders (similar for the girls) is interesting in its
own right, reflecting what the emphasis is. The titles are likely to signal for the
students what has been important in their learning in each lesson or assignment.

Shakeel Ridhwan

Afghanistan First Response to Chapter 1

In the Sea There are Crocodiles Themes in Crocodiles — my view

Exploding Quotations Telling Stories Like Geda

Analysing Language Turkey — Opening

PEETAL Success Criteria How is this extract characteristic of the rest
of the novel?

Iran How is this extract typical of Geda’s writing
in ‘In Sea There Are Crocodiles’?

Iran

PEETAL Fix-It

Iran

Analysing Structure

Analysing Structure

Analysing Structure

My Reaction

My Reaction
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3. EMC groups do exploratory writing on own personal response, right from the start,
and as a key feature throughout, drawing on that response as an integral part of
analysis e.g. Harram’s very first response to chapter one:

‘What | have found most interesting about this as the opening of a novel is that they
use words and speak about traditions or things in their native language.’

Later this emerges in the more formal analysis, where writer’s style flows freely from
observation and personal interest:

‘The repetitive structure of this novel really caught my eye; Enaiat’s life includes
many negative situations and also some positive ones.” And ‘What also caught my
attention was the way Geda uses simplicity when writing about serious, eventful
problems that happen in Enaiat’s story.’

4. What the students are actually writing about is different — global moves v local
operations
EMC students are addressing these kinds of questions: What kind of narrative is this?
What'’s the writer doing? This includes structural, stylistic issues, voice, point of view,
generic features, as well as big picture thinking about the ideas and feelings it evokes
and Geda’s purposes.
The other group is much more closely focused on the GCSE exam and its specific
requirements — so a lot of concentration on the ‘strategies’ for writing: PEETAL,
exploding quotes etc. which takes them in the direction of unpicking small
guotations rather than thinking more ‘globally’ about the text and then bringing in
detail at the service of significant ideas.

5. The issue of what is ‘characteristic’ of the book is at the heart of ‘EMC’ student
thinking
In the EMC group: students have in their heads the idea that one of the key things
you’re looking at is what’s special, significant, particular to this text and this writer’s
style. (In their evaluations, they refer again and again to having learned about ‘the
writer’s style’, ‘how Geda writes’).
The other group: this idea doesn’t seem to have been important. They are interested
in individual sentences in the text. It’s not clear whether they could identify key
features of the text as a whole, that would get to the heart of what makes this
different, say, from the other texts they’ve studied.

6. Is it convincing? Is a good point being made? — a key question for us as teachers
Asking that question threw up interesting issues. In some cases, the non-EMC
students were doing precisely what was required in exploding a quotation but
weren’t necessarily convincing me, when | stepped back, that what they were saying
was valid or justifiable. Is ‘vanished into the silence’ really that special as a phrase?
The EMC students didn’t always explain things entirely clearly, or go into the kind of
depth one would want them to be able to do in the future, but what they said was
generally ‘true’ of the book — sensible and valid.

© English & Media Centre 'Working on a Novel at KS3', 2019 51



7.

Link 6: Student Writing & Analysis
Barbara’s Analysis 3

Independent v teacher-led ideas

All the students in the non-EMC group do PEETAL on the same quotations, or
explode the same quotations. ‘A warehouse for bodies and souls’, “When your
mother starts talking about dreams, dreams like the moon’, ‘the wind was like a
razor’, modelled using ‘in a strange, low voice, as warming as embers.” The main
focus is on metaphor and simile, rather than other issues.

In the EMC group’s writing, the questions are more open, allowing students to
choose their own ground, write about what they’ve selected themselves and pick
their own evidence. They write about a much more varied set of things — repetition,
contrast, structural shifts, minor sentences, symbols, as well as metaphor.
Annotations are individual, for instance Harram’s annotated extracts on Pages 8 and
9 and page 13 of her work, show her thinking about the extracts for herself and
making quite sophisticated observations. These then lead into more individual
writing.

Detailed exploration of language for the GCSE question — what’s really being
looked for by the examiners?

The non-EMC group, who had been focusing a lot of attention on the requirements
of the GCSE exam (and doing their end of scheme assessment which mirrored that)
were more obviously focused on the precise requirements of GCSE questions and a
split between language and structure. They seemed more immediately clear about
what was expected in the final assessment and were working in that ‘territory’ — but
they didn’t necessarily do it in a way that would end up achieving the highest marks.
PEETAL seemed to lead them into feeling compelled to say more and more about a
qguotation. That leads them into re-stating things, exaggerating their significance and
wordy responses. It doesn’t reward crisp, succinct, well argued writing that ranges
more widely. E.g. Sophia’s use of the quotation ‘vanished into the silence’ is analysed
in detail into the verb (‘vanished’) and the metaphor, (‘silence’).

They struggled more with the broader questions, especially those about structure.

The EMC group were less clearly focused on the language ‘methods’ in a very
obvious sense — though part of that also comes down to teacher interpretation of
what those questions are actually looking for. They may not have unpicked a single
image or word in detail, but they did talk about repetition, use of minor sentences,
symbolism etc which are all language issues. The GCSE questions, with their division
into language and structure, are perhaps leading to a very specific and narrow idea
of what discussion of language might include.

The EMC group generally seemed more confident in writing about broader issues
such as structure.
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In the final assessments

All of the students did a final assessment mirroring the GCSE Language paper, as this
was a requirement of the school. The EMC group teachers agreed not to allow this to
distort their teaching of the scheme and recognised that their students might not
‘interpret’ what was required in each question, as they might had they been trained
specifically to do this.

The non-EMC writers were most confident in tackling the language questions and on
pinning down a bit of evidence (albeit sometimes in a rather formulaic and not
entirely convincing way), but they were much more uncertain about the structure
guestion). The more open question on the second part of the text, ‘To what extent
do you agree?’ provoked the best responses — perhaps an indication of the fact that
here they had a certain amount of freedom to genuinely say what they thought.

The EMC students wrote with a strong personal voice, and wrote sustained and
sensible answers, particularly on the structure question and the more open one.
They were less conscious of needing to do something detailed on language, but a
careful reading showed them doing this — whether through awareness of repetition,
contrast, sentence structure, tone — but not necessarily as developed an exploration
as one might want by the end of the run-up to GCSE. A question to ask ourselves is
whether that’s something they can refine over time relatively easy, with the
experience of thinking hard about texts and how they work, or whether they need
that kind of ‘training’ from an early stage. Is it easier to refine and sharpen that up,
than the other way around, having done lots of very detailed work at a sentence-
level but very little broad, big picture thinking about texts and how they work?

Writing as reader, reading as a writer

Several students who did this in the EMC scheme commented on how much they’d
enjoyed doing it. Some of the recreative writing (writing in the style of) was
exceptional in revealing how much they understood about Geda’s writing style,
specially when coupled with a success criteria grid that included many of the
features of his style that they might want to bear in mind when writing. Peer
assessment seemed to work well in evaluating how far the student had imitated the
style successfully and consolidated their understanding of the text.
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Anne Turvey’s observations on the work of the 4 students (EMC and non-
EMC)

At the beginning of the EMC scheme, the teachers were asked to discuss what they consider
‘key principles’ in teaching a scheme of work. They were asked to consider a question that
goes straight to the heart of work with a class novel and arguably, with any literary text:
‘Why are you teaching the novel?’ and related to that: ‘What do you personally like about it
as a piece of literature?’ The focus here on a ‘rationale’ for teaching a particular work
gathers up both issues of personal response and a consideration of the novel’s status as a
literary text: what’s characteristic about fiction. | think these questions are central as well as
being ‘open’ to different views — about what we mean by a ‘personal response’ and how
that relates to a consideration of a particular writer’s ‘way of doing it’.

These issues are part of the ‘bigger picture’ to do with literature’s power to engage and
stimulate and to offer us ways to consider one’s own life in relation to such literary
constructs as ‘character’, plot, the shifting narrative perspectives of Enaiat and Geda.
‘Where is the truth?’ one student involved in the EMC-based approach, posed. Whose
version do we believe? When | read the work from these EMC students, it seems to me that
addressing ‘Key Principles’ and then a more detailed outline of the scheme of work pays
dividends in the way the different tasks are related to this ‘bigger picture’. There are
comments in the writing about narrative voice and how the readers respond to the different
perspectives shared between Geda and Enaiat that are acute and resonate beyond this
work. ‘Whose version of events do we believe?’ ‘How does Enaiat change in his account of
events and the details he includes and how does this shape our responses?’

Related to this is the way ‘analysis’ of literary ‘features’ is embedded in a consideration that
can go far beyond ‘identifying’ a literary term to questions of the how particular features
shape the novel and, crucially the reader’s response. When the pupils write about the
‘watch’ episode and its significance, the term ‘metaphor’ emerges from a pupil’s thinking
hard about the way a novelist can focus on a particular episode that ‘stands for much more’
and can lead to a consideration of this writer’s technique and how the events of the novel
‘relate to me’. There is an interesting question that runs through this issue of style and
structure: the pupils are asked to consider how a particular ‘technique’ is ‘characteristic of
the whole novel’. This is a challenging idea and it is striking that for some pupils it leads to a
very perceptive consideration of the whole. Furthermore it offers pupils a frame for thinking
about a particular writer and how ‘themes’ are developed and gather force in the course of
a novel. | would add that | think it offers pupils possibilities with their own writing in ways
that are linked to the analysis. That is to say: the analysis serves a bigger picture about
novels in general and how In the Sea there are Crocodiles’ fits’ our understanding of what
we mean by ‘a novel. This kind of work makes considerable demands on pupils’
understanding and on their ability to find a way of expressing their ideas, first in discussion
and then in writing, a way that is true to both a ‘literary critical form’ and to a reader’s own
ideas about the fiction. Thinking and writing about the ‘themes of rights and equality’ is one
of many examples of this approach.

Much of the writing | looked at in the non-EMC work seems to me to have lost this sense of
the work as a whole. Activities can sometimes seem ‘removed’ from this bigger picture and
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shaped primarily by a version of analysis that is constrained by a ‘model’ such as Peetal
which in effect defines what is ‘valued’ or a valid response in both discussion and writing. Of
course such a framework is devised to address what is a powerful factor in teachers’
approach to literature - one that must prepare students to ‘do well’ in the examination. The
focus on ‘language’ in this way has the effect of shaping — determining even - what pupils
come to see as what is valued in thinking, talking and writing about literature. An
assessment question about the ways in which the language helps to create the sense of
Enaiat’s ‘happy childhood’ is a stimulating one for the way it asks pupils to think about their
own childhoods in relation to Enaiat’s and about the changes in Enaiat’s fortunes when he
leaves home. | can imagine this developing into a fruitful and inclusive discussion that would
touch on a range of important themes: emigration, family, the plight of refugees. What
seems to me to reduce such possibilities is the instruction that ‘you are advised to use the
Peetal structure to answer this question’. Such a framework limits a pupil’s confidence to
follow through a line of thinking or to look closely at their own responses. For me the
activity referred to as ‘exploding quotations’ is another such example of a focus on language
that loses sight of the work as a whole. We see this ‘writ large’ in the way poetry is so often
taught, but it is here in this work on a novelist’s style’. The scheme of work as a whole offers
strong evidence of a focus on ‘key language skills’ that pupils will need for the GCSE
examination. ‘Using’ the Peetal framework and exploding quotations can help pupils to look
closely at the text — but to what end? It’s as though the activities are happening apart from
the reader’s responses as she reads and as her ideas are developed through discussion.
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